SURVEY OF ONTARIO 

POSTSECONDARY EDUCATIONAL 

__ INSTITUTIONS TO IDENTIFY COURSES 
AND PROGRAMS WITH COURSE 

CONTENT RELATED TO CHILD ABUSE 


SHARYN A. EZRIN, Principal Investigator 
RENEE BAZILE-JONES 
BARBARA A. CHISHOLM 


This research project was funded under contract 
by the Ministry of Colleges and Universities, Ontario. 


It reflects the views of the authors and not 
necessarily those of the Ministry. 


The Honourable Gregory Sorbara, Minister 
Alan K. Adlington, Deputy Minister 


Ministry of 
Colleges and 
Universities 


Digitized by the Internet Archive 
in 2023 with funding from 
University of Toronto 


https://archive.org/details/39152221100013 


Ci LOI 
ne 


— Ned 
ef faa 


SURVEY OF ONTARIO 
POSTSECONDARY EDUCATIONAL 
INSTITUTIONS TO IDENTIFY COURSES 
AND PROGRAMS WITH COURSE 
CONTENT RELATED TO CHILD ABUSE 


SHARYN A. EZRIN, Principal Investigator 
RENEE BAZILE-JONES 
BARBARA A. CHISHOLM 


This research project was funded under contract 
by the Ministry of Colleges and Universities, Ontario. 


It reflects the views of the authors and not 
necessarily those of the Ministry. 


The Honourable Gregory Sorbara, Minister 
Alan K. Adlington, Deputy Minister 


© QUEEN'S PRINTER FOR ONTARIO, 1986 


Order Information: 


Publications Sales 
The Ontario Institute 


for Studies in Education \ 

252 Bloor Street West act 1 41986 \ 

Toronto, Ontario M5S 1V6 \ & 

(416) 926-4707 \G. ny 
as = zp Y, 


Will invoice on orders over $30.00. 
Other orders must be accompanied by a 
cheque or money order payable to 

On tes he 


Publications Services 
880 Bay Street, 5th Floor 
Toronto, Ontario M/7A 1N8 


(416) 965-6015 

(Toll Free) 1-800-268-7540 

(Toll Free from area code 807) 

Ask operator for Zenith 67200 

Order must be accompanied by a cheque 
or money order payable to the 
Treasurer of Ontario 


ONO 3713 


Canadian Cataloguing in Publication Data 


Ezrin, Sharyn A. (Sharyn Alta), 1948- 

Survey of Ontario postsecondary educational 
institutions to identify courses and programs 
with course content related to child abuse 


ISBN 0-7729-1496-6 
1. Child abuse--Study and teaching (Higher)-- 
Ontario. I. Bazile-Jones, Renée. II. Chisholm, 


Barbara A. III. Ontario. Ministry of Colleges and 
Universities. “iV: Title, 


LB2362.C36E97 1986 362.7'044 C86-09967 4-3 


TABLE OF CONTENTS 


PAGE 
(LE SHU 10s bop UO een So nae nana, OR I eae et ACER Ne Gina ye ect eamar er? Aer Arent iv 
ACKNOWLEDGEMENTS 2. ast’. es. are. a. Hebreded. af bes. both att. to. tant v1 
CHAPTER 1. TNT RODUCIIION se). nas. . odae. Abert ioe te cee om . S82 eu ioe 1 
CHAPTER 2. METHODOLOGYe cy owimet lai cetn tine. owe. Ves eons tel ezk eAd, ALE 8 
CHAPTER 3. RESULTS@% te. JRSWs). ae. See Le, are ES. Do. zoned. 2 if 
CHAPTER 4. SUMMARY. ANDSCONCEUSTONS os. a80. SOTeGd .a2eebete aot. 969: angel 4l 
APPENDICES 
A. THEEMEMBERSCOFITHE SURVEVSSTEERING sCOMMITIEE. ows. Sus. oo: Sa0n! ee. 9a. 2 46 
B. BILINGUADUSURVEVYAQUESTIONNATRE Tia ta. 4 Seet . fo. 2 ERO... BeORT . ¥o.. bere 47 
. RESPONDENTS' CONCLUDING SUGGESTIONS IN QUESTIONNAIRES................ #3 
D. THE MEMBERS OF THE PRACTITIONER ADVISORY COMMITTEES. 70. a2ac. saunas 74 
= THE MEMBERS OF THE PANEL OF EDUCATORS FROM ACROSS ONTARIO............ 75 
ee TABLES OF RESUL Ho DES CRB EO tN CAT ER ae is ee ae es are eee 76 
G. REPORZEDSRESEARCH (ON CCH DD SUS ee er. sac a ace hemlet DAE 


iti 


ABSTRACT 


This survey of selected program areas in 41 postsecondary educational institutions in 
Ontario is a first of its kind and is intended to serve as the foundation for an initial 
information base on programs and courses with content related to child abuse. The institutions 
surveyed included 22 colleges of applied arts and technology, 15 universities, Ryerson 
Polytechnical Institute, and 3 police training institutes. A bilingual questionnaire was 
developed with the assistance of two multidisciplinary volunteer committees of practitioners 
and educators. This survey tool was designed to obtain information on courses in selected 
programs, the status of the students enrolled, the current enrolment, the reasons for course 
enrolment, the content or subject area coverage within these courses, the learning objectives 
of the educators for the students taking the course(s), the evaluation methods for assessing 
satisfactory completion, and the degree to which the courses presented an interdiscipl inary 


perspective on the child abuse content. 


A letter of explanation and two blank questionnaires were sent to 205 heads of 33 selected 
program areas in the 41 institutions surveyed. Program heads were asked to have the question- 
naires completed by those members of their staff whose courses included content related to 
child abuse. 


The responses received from different programs in the institutions surveyed numbered 139, 


yielding a response rate of 68%. 


The analysis of the survey findings led to the following general conclusions: 


a total of 26 program areas across all institutions surveyed 
identified courses with content related to child abuse; 


the courses are primarily taught to full- or part-time students, 
with a small percentage taught to continuing education students; 


the predominant class size for these courses is less than 70 
students; 


the two main reasons for enrolment in these courses are to complete 
a credit in a compulsory course or to comply with professional 
licensing or certification requirements; 


most educators indicated that their courses cover child abuse 
content from an interdisciplinary perspective; 


the course subject area coverage in all programs is very broad; 


the main learning objectives of the educators for the students are 
that they acquire basic knowledge as well as general skills for 
professional work; 


the predominant evaluation method for judging satisfactory comple- 
tion of a course is a graded examination; 


printed resource material is most often used by the educators to 
supplement their teaching; and 


the predominant teaching strategies are lecture and small group 
discussion. 


Seventeen respondents indicated that they are engaged in research on the subject of child 
abuse in such topic areas as: the legal aspects of child abuse; the long-term effectiveness 
of intervention with high-risk families in its prevention (as well as other aspects pertaining 
to the family as listed in the concluding section on page 43); the incidence of child abuse; 


and the training needs of professionals involved in its detection and investigation. 


The high rate of response and the positive comments supporting future surveys of this 
kind as well as the development of a central co-ordinating body for statistics on child abuse, 
course material, a speakers’ list, and resource material all confirm the anticipated interest 
in the teaching of course content related to child abuse and the pursuit of the enhancement 


of these educational programs. 
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CHAPTER 1 


INTRODUCTION 


1.1 Purpose of the Survey 


This survey of selected program areas in 41 postsecondary educational institutions in 
Ontario was undertaken jin response to an initiative from.the Ontario Government's Interministe- 
rial Committee on Child Abuse. The institutions surveyed included 22 colleges of applied arts 
and technology, 15 universities, Ryerson Polytechnical Institute, and 3 police training insti- 
tutes. 


At the outset of the study the overall objective for the survey was given as follows: 


to identify programs and courses with content related to child 
abuse in Ontario's postsecondary educational institutions. 


This overall purpose of the survey was expanded into a set of nine specific goals by the 
specially appointed Survey Steering Committee. A list of the members of the Survey Steering 
Committee is provided as appendix A. These goals were meant to serve as guidelines for the 
content and focus of the survey tool, i.e., the questionnaire, itself. After careful con- 
sideration of the types of information and the level of detail desired on the programs with 
courses containing content related to child abuse, the Survey Steering Committee agreed upon 
the following nine goals: 


sh to develop a list of professional programs with course content 
related to child abuse; 


2: to identify courses on child abuse in professional programs 
and their basic descriptors; 


oh to identify child abuse content in courses offered to relevant 
professionals; 

4. to determine the current enrolment for each entry-level 
course; 

ot to identify reasons for program/course enrolment; 

6. to develop a list of the names of continuing education pro- 
grams/courses related to child abuse offered; 

vs to identify child abuse content in continuing education 
programs/courses offered to relevant professionals; 

8. to identify the purpose of these courses, whether offered in 
entry-level or continuing education programs; and 

9. to identify evaluation criteria on components necessary for 
professional entry-level or for continuing education course 
completion. 


These nine goals served as a basis upon which the survey questionnaire was designed. A 
copy of the survey questionnaire is included as appendix B. Chapter 2 of this report, Method- 
ology, describes the specific sequence of steps carried out to plan the content of the survey 
tool, to develop the survey sample list, and to design and implement a questionnaire distribu- 


tion strategy. 


A bilingual questionnaire was mailed to the heads of relevant professional programs, 
schools, and departments or units in 22 Ontario colleges of applied arts and technology, 15 
universities, Ryerson Polytechnical Institute, the Ontario Police College, the Ontario Pro- 
vincial Police Academy, and the Charles 0. Bick Police College of Metropolitan Toronto. 


Survey recipients included those educators whose students were enrolled in educational 
programs to become physicians, public health nurses, registered nurses, registered nursing 
assistants, members of the clergy, social workers, social service workers, child care workers, 
developmental services workers, social welfare workers, child protection workers, addiction 
counsellors, police officers, probation/parole officers, lawyers, early childhood educators, 


teachers, registered clinical psychologists, and recreation workers. 


Five potential uses of the results of the survey were developed to serve as guidelines to 
survey planning and implementation. They are: 


to lead to policy changes in the Ministry of Health, the Ministry 
of Colleges and Universities, the Ministry of Education, the 
Ministry of Community and Social Services, the Ministry of the 
Solicitor General, and the Ontario Centre for the Prevention of 
Child Abuse; 


to contribute to curriculum development on the topic of child abuse 
in Ontario's postsecondary educational institutions; 


to provide an information base to be used for program development 
by the Ontario Centre for the Prevention of Child Abuse; 


to contribute to the planning of primary prevention programs; and 


to stimulate curriculum changes on the subject of child abuse 
in institutions that offer educational programs for professionals. 


At the outset of the project a substantial amount of time was spent clarifying the 
overall survey objective and defining the specific goals. Careful consideration was also 
given to the manner in which the survey would be described and the questionnaire distributed 


to the community of postsecondary educational institutions, our potential participants. 


The high response rate and the comments from participants revealed a widespread interest 
in this project. A listing of some of the respondents' concluding comments on their question- 


naires is provided as appendix C. These comments are suggestions in response to the following 


question: "Please offer suggestions on how the database on child abuse related educational 
content in relevant professional programs could be kept current. Please indicate your 
Suggestions for optimum use of such a database." 


This survey is the first of its kind and is intended to serve as the foundation for an 
initial information base on Programs and courses with content related to child abuse in 
selected program areas across postsecondary educational institutions in Ontario. 


1.2 Background -- Increasing Public Attention to Child Abuse 


It is now more than twenty years (1962) since Dr. C. Henry Kempe coined the phrase 
"battered baby syndrome" and focused the attention of his medical colleagues on the reality of 
the physical abuse of children. During that span of time professionals from a wide variety 
of disciplines have written about child abuse and have studied its aspects, forms, and causes, 
successfully urging governmental and legislative action in areas of funding, training, and 
requirements concerning the reporting of incidents and responding to these reports. Awareness 
of child abuse has broadened to encompass emotional and psychological abuse as well as the 
sexual abuse and exploitation of children. 


In Ontario there has been increasingly vocal concern with the rising numbers of reported 
cases of child abuse. The number of children admitted for both child abuse and sexual abuse to 
Toronto's Hospital for Sick Children's Emergency Department increased dramatically from 1983 
to 1984. A recent report provides the following statistics: admissions for child abuse 
in 1983 -- 476, in 1984 -- 600 and admissions for sexual abuse in 1983 -- 200, in 1984 -- 390. 
The Metropolitan Toronto Children's Aid Society reported that the number of children referred 
to the agency as victims of sexual abuse rose from 47 in 1983 to 151 in 1984. The increase in 
children reported as victims of general physical abuse rose from 117 in 1982 to 209 in 1984. 


Concern about these increases is being widely expressed by the practitioners consulting 
with these children and families, by the educators of young children, and by governmental 
departments supporting child and family welfare programs. 


Ontario has responded to this awareness and concern. Media attention on inquests into 
the deaths of victims has led to an examination of the capacity of the children's aid system 
to meet the problem (The Garber Report, 1985). Subsequently, it has been recognized that 
professional training, both preparatory and inservice, has not been adequate to meet the 
difficult and complex demands placed on the professionals in a variety of disciplines and work 
locations whose work has brought them in touch with actual or alleged child abuse. 


In 1976 the province established the Provincial Child Abuse Program, with a mandate to 
provide both professional training programs and public education, to support demonstration 
projects, to conduct interprofessional consultations and seminars, and to facilitate research 


into the many aspects of child abuse. This mandate was vigorously pursued and, among its 
effects, helped reveal how serious indeed was the need for effective, consistent, coherent, 
and appropriate training for those involved in responding to child abuse. 


Inquests into the deaths of children as a result of abuse continued to receive intense 
media attention and led to a variety of responses at national, provincial, and municipal 


levels: the Child Protection in Canada Study, Health and Welfare Canada (1978 -- 1981); the 


Inquiry into the Death of Kim Anne Popen by Judge H. Allen (reported in 1983); the Report of 
the (Metro Toronto) Chairman's Special Committee on Child Sexual Abuse (1983); and the Report 


of the Committee on Sexual Offences Against Children and Youths (1984), also known as_ the 
Badgely Report. 


The criticism contained in these various reports combined with repeated recommendations 
by inquest juries for improved preparatory training concerning child development led to the 
establishment of the Child Abuse Prevention Program by the province in 1984. One of its main 
activities is the provision of cross-professional continuing education programs in the many 


aspects of child abuse. 


Many regional areas throughout Ontario have now formed child abuse committees or 
councils, planning and co-ordinating a co-operative and more effective response to child abuse 
in their communities. Protocols governing "who does what" in such responses have been or are 
now being prepared. Of particular note, and most encouraging, is the multidisciplinary nature 
of the committees, councils, and protocols. Social work, medicine, nursing, child care, 


education, police, and lawyers are all represented. 


Since 1976 public policy within the government of Ontario has moved toward keeping 
children who have come to the attention of local branches of the children's aid society in 
their own homes. This policy has been enshrined in the recent legislation, The Child and 
Family Services Act (1984), which was proclaimed on October 1, 1985. This Act requires the 
agencies to try to maintain a child in his/her own home before seeking admission to the care 
of the agency and/or a temporary or permanent transfer of wardship from the parents to the 
agency or the Crown. Without debating the ultimate wisdom of this policy or the issues 
emanating from enforcing it, it would seem fair to state that such a policy will not in itself 
reduce or eliminate the problems inherent in child abuse. Professionals working directly with 
dysfunctional parents, under such a requirement, must have considerable skill, appropriate use 
of whatever resources are available, and a great deal of time. Training at the postsecondary 
educational level, which is skill focused, is absolutely essential. Inservice education or 


continuing education related to experience must also follow. 


Problems remain -- not all communities have child abuse protocols worked out; not all 
children's aid societies have fully trained staff in protection departments; not all the 


professional groups have preparatory training programs designed to equip their members with 


the necessary skills. Investigation and validation processes are inconsistent, as co-operation 
between the many professional groups is not yet commendable in every instance. The use of 
anatomically correct dolls as an investigation aid is inconsistent in quality and usefulness 
at present. 


1.3. Mission, Goals, and Objectives of the Survey 


Agreement on the overall mission, the goals, and the objectives of the survey was the 
initial step in the survey project. The working definitions of these three terms, which 


guided the Survey Steering Committee in their discussions, are: mission -- what the survey 
project aims to accomplish, goals -- how the survey project team will carry out the mission, 
and objectives -- specific measurements of goal accomplishment. Chapter 3 of this report, 


Results, provides a consideration of the findings in terms of each of these goals and 
objectives. 


Pesci Mission 


To determine, by means of a survey, what is being offered in postsecondary educational 
institutions on child abuse in: 
courses and programs; and 


training. 


ie Hie Goals and Objectives 
Each goal and its associated objective is listed below. 
Goal 1 To develop a list of professional programs related to child abuse. 


To develop a list that would include all the relevant professional 
programs and the courses within them with content related to child abuse 
offered by all the postsecondary educational institutions surveyed. 
(The questionnaire recipients will include the heads of the relevant 
units in the following institutions: universities, colleges of applied 
arts and technology, Ryerson Polytechnical Institute, the Ontario Police 
College, the Ontario Provincial Police Academy, and the Charles 0. Bick 
Police College of Metropolitan Toronto. ) 


Goal 2 To identify courses related to child abuse in professional programs and their basic 


descriptors. 
To categorize these courses by the following basic descriptors: 


child abuse-specific course or courses; 


child abuse-related course or courses; 


proportion of hours related to child abuse; 
credits -- full or half; 


compulsory entry-level requirement, elective, or recommended 
courses; 


jnterdisciplinary or disciplinary-specific courses; and 


proportion of in class to practicum (hands on). 


Goal 3 To identify child abuse content in courses offered to relevant professionals. 
To identify coverage of course content in professional 
programs in the following areas: 
prevention; 
initial detection; 
risk factors; 
investigation and documentation; 
Case management; 
treatment; and 
current legislation. 
Goal 4 To determine the current enrolment for each course. 
Goal 5 To identify reasons for program/course enrolment. 
To determine the reasons for enrolment in programs/courses related to 
child abuse with respect to the following alternatives: 
general interest for voluntary professional development; 
employers' policies or hiring requirements ; 
educational institutions! requirements for course, program, or 
degree completion; 
professional licence/certification; and 
law or regulation. 
Goal 6 To develop a list of continuing education programs/courses related to child abuse 
offered. 
To develop a list of continuing education programs/courses that would 
include those offered by all the educational institutions surveyed, as 
indicated in objective 1. 
Goal 7 To identify child abuse content in continuing education programs/courses offered to 


relevant professionals. 


To identify coverage of course content in continuing education programs 
in the following areas: 


prevention; 

initial detection; 
risk factors; 
investigation; 

Case management; 
treatment; and 
current legislation. 


Goal 8 To identify the purpose of each course, whether in entry-level or continuing educa- 
tion programs. 


To categorize the learning objectives of the educators for students in 
either entry-level or continuing education Programs in terms of the 
following: 

acquisition of basic understanding of the subject of child abuse; 


acquisition of a detailed broad understanding of the subject of 
child abuse; 


acquisition of specialized knowledge related to child abuse; 


acquisition of practical basic skills related to child abuse for 
professional activities; and 


acquisition of specialized skills related to child abuse for 
professional activities. 


Goal 9 To identify evaluation criteria or components necessary for professional entry-level 


or continuing education course completion. 
To identify the course skill evaluation criteria used for both profes- 
sional entry-level and continuing education courses, including: 
attendance at class -- no grade; 


grade assigned based upon any combination of papers, examinations, 
field placement assessments; and 


other (to be specified by respondent). 


CHAPTER 2 


METHODOLOGY 


2.1 Survey Questionnaire Design 


Two professional groups acted as consultants at specific points in the planning phases of 
the survey. A committee of eleven volunteer practitioners whose clients may have committed 
acts of child abuse or may have been victims of such acts made up the multidisciplinary Practi- 
tioner Advisory Committee (PAC). The members of PAC, who assisted in developing the content of 


the questionnaire, are listed in appendix D. 


A second committee of eight volunteer educators from a geographically representative 
sample of postsecondary educational institutions made up the multidisciplinary Panel of Educa- 
tors from Across Ontario (PEAO) (appendix E). The members of PEAO are educators in profes- 
sional programs, faculties, departments, or schools whose students were being trained for 
careers as health or social service practitioners, law enforcers, or educators dealing with 
child abuse. 


With the assistance of the advisory PEAO, the communications plan, initially put forward 
by the Survey Steering Committee, was refined to suit the community of educators to whom the 
survey was addressed. The suggestions of the members of PEAO contributed to developing a 
realistic and practical survey tool. The committee members suggested procedures for distribu- 
tion that they believed would influence the level of jnterest and thus the response rate. 


The following incentives were offered to the respondents: 


the provision of a list of teaching resources on child abuse 
commonly used by educators, as reported in the questionnaire 
responses; 


the placement of the respondent's name on the mailing list of the 
Ontario Centre for the Prevention of Child Abuse; and 


the provision of a list of research projects on child abuse con- 
ducted by or known to educators responding to the questionnaire. 


PEAO also advised the survey consulting team on the ideal timing of pilot testing and on 
distribution of the questionnaire. The members of the PEAO also participated in pilot testing 


for the preliminary draft survey questionnaire. 
2.2 Survey Pilot Testing 
The pilot testing of the questionnaire was begun after suggested refinements from the 


Survey Steering Committee were incorporated. The questionnaire was tested on all the members 


of the PEAO plus colleagues who were chosen by the panel members from their own institutions. 


In addition to assessing the amount of time required for completing the questionnaire as well 
as the validity of the questions, the participants provided feedback on its form and layout. 


Once the revisions were incorporated and final refinements were added to the draft ques- 
tionnaire, planning for distribution began. Draft cover letters for the questionnaire were 
reviewed in conjunction with the Survey Steering Committee, which suggested that two cover 
letters be developed. 


2.3 Questionnaire Distribution Plan 


One set of 110 questionnaires was distributed to the presidents of the universities and 
colleges of applied arts and technology, Ryerson Polytechnical Institute, and to the heads of 
the police training institutes. A cover letter explained the intent of the survey project to 
them. 


A second package of two questionnaires was distributed to the heads of the relevant 
faculties, professional programs, and schools or departments in the postsecondary educational 
institutions chosen. The cover letter instructed the heads to distribute the two question- 
naires to members of their faculty who included child abuse content in any of their courses. 
The deadline for the return of the questionnaires was set at eight weeks after distribution. 


2.4 Survey Results Analysis 


The analysis of the survey results included four steps: 


a review of returned questionnaires; 
the entry of survey data into a microcomputer; 


the production of reports aggregating the data into useful charts; 
and 


a review of the reports. 


All returned questionnaires were reviewed to eliminate those that contained only 
background information and no relevant courses. Only those questionnaires listing one or more 
courses covering the subject of child abuse were included in the data analysis. Assigning 
numeric codes to institutions and programs served to maintain confidentiality and to allow for 


the aggregation of the questionnaire responses. 


An IBM PC was used and programs with the language dBASE III were developed. The data 
were entered into the microcomputer and reviewed to confirm accuracy. After all the data were 
entered and error correction completed, reports providing total numbers of responses to indi- 
vidual questions as well as cross-tabulations between questions were produced. 


2.5 Taking Precaution Against Potential Barriers to the Survey's Success 


Both advisory panels dealt with factors that could potentially limit the success of such 
a survey. Panel members attempted to anticipate problems that could arise in order to take 
precaution to prevent them. They discussed the common problem of the low rate of return on 
voluntary questionnaires and the need to ensure that the questionnaires reached the right 


potential respondents. 


The choice of survey design was aimed at achieving a balance between the desire for 
in-depth information on the course content related to child abuse and the risk of low interest 
of potential respondents confronted by a very lengthy and demanding questionnaire. It was 
agreed that the questionnaire format should contain primarily closed-ended questions to ease 


the burden of responding. 


Based upon the pilot test feedback, it was expected that respondents would need 30 to 50 
minutes to complete the questionnaire. This information was provided at the front of the 


questionnaire as part of the instructions. 


The selected program areas were defined by the Survey Steering Committee. These programs 
were chosen to reflect many different types of training experienced by students at postsecon- 
dary educational institutions. The selected programs prepare students for jobs that provide 
direct services to members of the community, jobs that may bring the graduates in contact with 


cases of child abuse. 
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CHAPTER 3 
RESULTS 


3.1 Description of Survey Participants 


The recipients of the survey questionnaires were those training their students to become: 


physicians, public health nurses, registered nurses, registered 
nursing assistants, members of the clergy, social workers, child 
Care workers, developmental services workers, social service 
workers, child Protection workers, addiction counsellors, police 
officers, probation/parole officers, lawyers, early childhood ed- 
ucators, teachers, registered Clinical psychologists, and recrea- 
tion workers. 


Thirty-three individual program areas in 41 institutions were selected to receive the 
questionnaires. The course calendars of each institution were examined to determine whether 
they offered training in any of the professional positions listed above. In addition, calls 
were made to each institution to confirm that specific courses and programs training practi- 
tioners to provide services to children were being offered. Assistance in the development of 
the draft list of survey recipients was provided by supervisory officials at the Ministry of 
Colleges and Universities. 


The questionnaires were distributed to 205 individuals across the various program areas 
and institutions included in the survey sample. Table 3.1 indicates the number of question- 
naire recipients by institutional group and program category. This table as well as most other 
tables referred to in chapter 3 are included in appendix F. Certain tables have been included 
in the body of this chapter for their illustrative value. 


The program category labels in table 3.1 are used by the institutions to designate the 
specific unit within which child abuse courses might be offered. There are 19 program cate- 
gories in the group of colleges of applied arts and technology, 13 program categories in the 
universities and Ryerson Polytechnical Institute, and 1 program category in the police training 
institutes. A total of 33 program categories were used to distinguish between recipients. 


3.2 Survey Respondents 


Table 3.2 provides a record of the number of questionnaires returned by those respondents 
whose responses were included in the data file. The respondents associated with the colleges 
of applied arts and technology numbered 69, 69 were faculty members of the universities and of 


Ryerson Polytechnical Institute, and 6 were from the police training institutes. 


In addition to the 144 included in our data, incomplete or late questionnaires were 
received from another 28 individuals. Some of the respondents in the latter group indicated 
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that their courses did not include child abuse content, and 13 potential respondents returned 
their questionnaires several weeks past the deadline for submission. 


In some instances more than one questionnaire was received from one program area. For 
example, 23 of the programs responding to the survey submitted 2 questionnaires. In all cases 
these questionnaires did not contain duplicated information and thus were included as unique 
responses to the survey. Interestingly, 3 programs submitted more than 2 responses to the 
questionnaire. 


Thus, of the 144 respondents included in the survey results, 111 individual program areas 
are represented. This group, upon which the analysis is based, is 54% of the total number of 
program areas that received questionnaires. A total of 139 program areas responded, including 


late or incomplete questionnaires. This yielded a response rate of 68%. 


The total response rate that would be an accurate reflection of the number of programs 
that returned their questionnaires, complete, incomplete, or late, would be 78.5%. This fagure 
is based on the 111 individual programs responding with completed questionnaires, the 28 
additional programs responding with incomplete (9), blank (6), or late (13) questionnaires, 
yielding a total of 139 out of a total of 177, bringing the response rate to 18.5%. 


3.3 Revision of Program Grouping Categories 


The program categories were reduced to a more manageable number of 19 from the original 


total of 33 to improve the analysis and to clarify presentation of survey results. 


The new program categories were derived from the specific course names within each of the 
initial program categories. Table 3.3(a) shows a comparison between the initial and the 
revised program categories from the questionnaire respondents from the colleges of applied arts 


and technology. 


Table 3.3(b) provides a comparison of the initial and the revised program categories from 
the respondents from the universities, Ryerson Polytechnical Institute, and the police training 
institutes. In the case of these institutions, the number of program categories was reduced 
from 14 to ll. As the table indicates, there is almost an exact correspondence between the 
initial program category label assigned and the revised program category used for analysis. 


Some of the initial program categories were eliminated due to a lack of response. 


Table 3.3(c) records the number of questionnaires returned by the institutional group and 
the revised program categories. These totals correspond with the number of questionnaires 
included in the results sample. As indicated earlier, the breakdown of respondents by institu- 


tional group is as follows: 


69 respondents from the colleges of applied arts and technology; 
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69 from the universities and Ryerson Polytechnical Institute; and 


6 from the police training institutes. 


3.3.1 Analysis of Respondent Groups 


As the percentages of the total respondents within each program category indicate, 50% of 
the respondents from the group of colleges of applied arts and technology were members of 
either the early childhood education/pre-school/teacher aid program category or the diploma 
nursing (R.N.) category. Respondents in all the remaining program categories account for 
between 7% and 10%, with the exception of one, the ambulance and emergency care program, from 
which only one response was received, although not solicited. 


Responses from the universities and the Ryerson Polytechnical Institute program groupings 
were somewhat more evenly distributed. The total number of questionnaires returned by members 
in the faculties of education, nursing, psychology, and theology was 36. Within each program 
category there were either eight, nine, or ten respondents. This represents 52% of the respon- 
dents in this institutional group. The respondents who were members of a social work faculty 
came to 19% and 4% to 8% of the returned questionnaires represented the other four program 
categories. 


In order to avoid a misinterpretation of the percentage of theological faculty responses 
within the total sample of 69 across the universities, it is worth noting that one institution 


submitted seven separate responses from the theology program category. 
3.4 Summary of Regional Breakdown 


Table 3.4(a) provides a breakdown of the number of institutions by region and institu- 
tional group that were surveyed for this project. This table also lists the names of all the 
institutions in each of the regional groups. The allocation of regional boundaries was set up 
arbitrarily to allow for a relatively balanced distribution of questionnaires by institutional 
group across the province. As is shown in table 3.4(a), of the 22 colleges of applied arts and 
technology surveyed, groups of 4 or 5 were assigned to each one of the regional locations. 
Among the universities combined, Ryerson Polytechnical Institute, and the police training 
institutes, the breakdown again is relatively balanced, with at least four in all categories 


except in the north, in which only two institutions were located. 


The purpose of setting up a breakdown by the five regional descriptors, namely, west, 
central, Metro Toronto, north, and east, was to assess the degree to which the respondents 
represented a balanced geographical distribution across the province. As shown in table 
3.4(b), the number of questionnaire respondents across all the institutional groups was 
relatively balanced in terms of regional areas. The Metro and northern areas had the lowest 


number of respondents at 22 each. The central region followed with 25 respondents, 5 of them 


from the police training institutes. 
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The western and eastern regions seem to have been the areas showing the greatest response. 
Interestingly, it may be important to point out that the 41 responses from the eastern region 
are somewhat inflated because of the seven responses from a theological school in a university 
in this region. Eliminating this fact as a factor, it is possible to compare the western and 
eastern regions. 


Comparing tables 3.4(a) and 3.4(b), it is interesting to note that of the eight institu- 
tions in both the west and in the east that responded, the responses from the colleges of 
applied arts and technology and from the universities in both regions were relatively equiva- 
lent. In both cases, the number of respondents from the colleges of applied arts and technology 
was slightly smaller than that from the universities and Ryerson Polytechnical Institute. It 
is noteworthy, too, that this trend of a greater number of responses from the universities was 


also evident in the central region but not in the Metro or northern regions. 


In summary, the respondents to the survey represented a relatively even distribution of 
postsecondary educational institutions across the province. 


3.5 Background Information on Respondents 


An initial set of nine questions under the heading Background Information appeared at the 
beginning of the questionnaire. Two of these questions pertained to the level of voluntary 
participation in community activities related to child abuse. The Practitioner Advisory 
Committee was interested in the degree to which educators in the subject of child abuse partic- 
jpated as volunteers either on community-based child abuse committees or as resources at 


non-professional community group information meetings. 


The summary chart, table 3.5(a), shows the percentages of questionnaire respondents to 
questions on participation in such activities. Looking at the level of participation, which 
is judged as a positive response to questions 5(a) and (b) and 6(a) and (b) in the Background 
Information section of the questionnaire, it was found that on average a little more than 
one-third of the respondents indicated that either they or their colleagues participated in 
information meetings. However, in the case of community-based committees, positive responses 
amounted to only 15.9%. The respondents indicated that they thought their colleagues partie 
ipated more than themselves. Thus, they responded with a yes to this question 32.6% of the 
time. 


The purpose of tables 3.5(b) and (c) is to show the breakdown of positive responses on 
participation across the various program categories within institutional groups. The number 


of positive responses to each of the questions are given. 
The educators within specific program categories vary widely in their participation in 


Community activities related to child abuse. Those respondents who reported the highest 


percentage of involvement came from the areas of family medicine, pediatrics, psychiatry, and 
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police training. All responded with a yes more than 50% of the time to the questions on 
participation. These findings may not only reflect the willingness on the part of these 
educators to participate in such community activities but also the degree to which certain 
specialists are requested to participate. For example, those specialists in the field of 
medicine may be more commonly called upon to speak at community meetings as well as to partic- 
ipate on committees that handle issues of child abuse. 


3.6 Intra- and Extra-institutional Collaboration 


A total of 46.9% of questionnaire respondents answered yes to the question: "Do you 
collaborate with members of other faculties or professional programs on the content of the 
courses including child abuse related content?" Of these responses, 40 came from the colleges 
of applied arts and technology, 24 from the universities, and 4 from the police institutes. A 
related question asked respondents to name those groups with whom they collaborated both in 
curriculum planning and in the conduct of those courses including child abuse content. An 
analysis of the names of faculties and professional groups, whether within or outside the 
educational institutions, led to the development of four tables identifying those groups in 


which these collaborators are found. 


Table 3.6(a) shows that almost all program groups engaged in collaboration with one 
another in the colleges of applied arts and technology. The group that reported collaborating 
the most was the social service worker/social welfare group. This group collaborated with the 
developmental services, the early childhood education, the law and security administration, and 


the diploma nursing (R.N.) program categories. 


Table 3.6(b) shows reported program collaboration at the universities and Ryerson Poly- 
technical Institute. There are fewer checks in the matrix than in table 3.6(a), showing more 
reported collaboration among program groupings in the colleges of applied arts and technology. 
However, only 24 out of the 68 who answered yes to the question of collaboration on their 
questionnaire provided information on their collaborators. It is premature to make a judgement 
as to whether a greater amount of collaboration occurs within the colleges of applied arts and 
technology as compared with the universities on the basis of the findings depicted in these two 
tables. However, considering only the respondents who answered yes to the question of collab- 
oration, 40 of the colleges' respondents out of the total of 69 said yes and 24 out of the 
universities’ total of 69 said yes. Thus, a greater number of the colleges’ respondents to the 


survey included those who collaborate with their colleagues. 


Tables 3.6(c) and (d), which are shown in the following pages, illustrate the extra- 
institutional collaboration between the program groupings in the institutional groups and the 
collaborators outside the institutional environment. The list of 18 collaborating groups on 
the vertical left hand margin of the tables is the complete list of groups named by the 
questionnaire respondents. The greatest amount of collaboration was reported to take place 


with the children's aid societies across the province. 
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The next largest number of respondents collaborating with one specific group is made up 


of those who collaborate with the Ministry of Community and Social Services' Adults and 


Children Area Office officials. The most interesting conclusion to draw from this table is that 


questionnaire respondents in all but two of the program categories reported involvement in a 


collaborative effort with individuals, associations, or governmental bodies in delivering their 


course content related to child abuse. 
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Table 3.6 (c) 


Extra-institutional Collaboration on Curriculum Planning 
and Teaching of Courses with Content Related to Child Abuse 


Colleges of Applied Arts and Technology 


Program Delivery Groups 


Developmental Services 
Diploma Nursing (R.N.) 
Education/Teacher Aid 
Assistant/Correctional 
Worker 


Worker/Child Care 


Worker 
Administration/Legal 


Ambulance and 
Emergency Care 

Early Childhood 
Education/Pre-school 
Family Studies/ 
Psychology/Sociology 
Law and Security 


Program Collaborating Group 


1. Addiction Research 
Foundation 


2. Big Brothers X 


3. Children's Aid X X X 
Society Community 
Office 


4. Children's or General x X 
Hospital Child Abuse 
Team 


5. Educators in the X 
Community - Early 
Childhood, Elementary, 
School Principals 


6. Lawyers, Family Law X 
Solicitors, Crown 
Attorney's Office, 
Legal Counsel - 
Solicitor General 


7. Ministry of Community X X 
& Social Services 
(Adults and Children's 
Services Sections) 
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Social Service Worker/ 


Nursing Assistant 
Social Welfare 
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Program Collaborating Group 
8. Municipal or Institu- X X X 
tional Child Abuse 
Committees (e.g., 
Citizens Concerned 
with Crimes Against 
Children) 
9. “Office of the Official 
Guardian 
10. Ontario Association X 
for Mental Retardation 
11. Ontario Association of 
Professional Social 
Workers 
12. Ontario Centre for the X 
Prevention of Child 
Abuse 
13. Police Force Groups - 
(Municipal, Ontario 
Provincial Police) 
14. Psychologists x 
15. Physicians or Child X 
Psychiatrists 
16. Public Health Nurses X 
17. Social Workers X 
18. Women's Shelters or X 


Interval Homes/Mission 
Services for Women and 
Children 
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Social Service Worker/ 


Assistant/Correctional 
Social Welfare 


Education/Teacher Aid 
Family Studies/ 
Psychology/Sociology 
Law and Security 
Administration/Legal 
Worker 

Nursing Assistant 


Table 3.6 (d) 
Extra-institutional Collaboration on Curriculum Planning 
and Teaching of Courses with Content Related to Child Abuse 


Universities, Ryerson Polytechnical Institute, and 


Police Training Institutes 


Program Delivery Groups 
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Program Collaborating Group 
1. Addiction Research Xx 
Foundation 
2. Big Brothers 
3. Children's Aid Society - X X X X 
Community Office 
4. Children's or General X X 
Hospital Child Abuse 
Team 
5. Educators in the 
Community - Early 
Childhood, Elementary, 
School Principals 
6. Lawyers, Family Law 4 
Solicitors, Crown 
Attorney's Office, Legal 
Counsel - Solicitor 
General 
7. Ministry of Community X X 


and Social Services 
(Adults and Children's 
Services Sections) 
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Police Training 


Theology 


Table 3.6 (d) (cont'd) 
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Program Collaborating Group 
S..cMuna cipal of Institu- 
tional Child Abuse 
Committees (e.g., 
Citizens Concerned 
with Crimes Against 
Children) 
o% Office of the Official X 
Guardian 
10. Ontario Association for 
Mental Retardation 
11. Ontario Association _of 
Professional Social 
Workers 
12. Ontario Centre for the X 
Prevention of Child 
Abuse 
13. Police Force Groups - X 
(Municipal, Ontario 
Provincial Police) 
14. Psychologist 
15. Physicians or Child X X 
Psychiatrists 
16. Public Health Nurses X 
17. Social Workers X 
18. Women's Shelters or X 


Interval Homes/Mission 
Services for Women and 
Children 
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Psychology 


Recreology/Recreation/ 
Physical Education 


Social Work 


Theology 


Police Training 


x< 


3.7 Program Areas with Content Related to Child Abuse 


Among the questionnaire respondents from the colleges of applied arts and technology, 15 
different program areas were identified as having course content on child abuse. These program 
areas include: 


ambulance and emergency care; developmental services worker; child 
care worker; diploma nursing (R.N.); nursing assistant; early 
childhood education; pre-school education; teacher aid; family 
studies; psychology; sociology; law and security administration; 
legal assistant; correctional worker; and social service worker. 


A list of 11 program areas in the universities and Ryerson Polytechnical Institute as 
wel] as in the police training institutes is as follows: 


education; law; family medicine; pediatrics; psychiatry; nursing; 
psychology; recreology, recreation, physical education; social 
work; theology; and police training. 


This survey has identified 26 different program areas in the postsecondary educational 
institutions surveyed whose courses include content related to child abuse. The development of 
this list satisfies objective 1 of this survey. 


3.8 Descriptors of Courses 


Objective 2 of this survey was aimed at developing a list of the descriptors of courses 
including child abuse content in the various professional programs across the institutions. 
The following discussion of these descriptors summarizes the information on various topics 
that were the focus of many of the questions included in the survey questionnaire. 


A total of 313 distinct courses were reported in question 1 of the survey questionnaire. 
The numbers reported in the charts, however, do not total 313. There are several reasons for 
this, namely: 
Some questions inquire about those courses offering response 
options that are totally independent and exclusive. In these 


cases, the questionnaire respondent would answer only one of the 
options listed in that question. 


Some questions inquire about courses offering interrelated options 
which may be equally correct in terms of the specific course under 
consideration. In these cases, different combinations of response 
options were reported by the respondents. 


In response to those questions inquiring about all courses having 


content related to child abuse within a specific program, the 
respondent may have been asked to generalize about these courses. 


Zi 


The respondents answered questions selectively and thus either deliberately or uninten- 
tionally left some questions unanswered on numerous questionnaires. Therefore, the totals 
reported in the discussion of these results do not always add up to either 313 courses or 144 
respondents. 


SI oie) Educational Levels 


Table 3.8(a) reports the number of responses to question 3 on postsecondary educational 
levels of students in courses including content related to child abuse offered in the colleges 
of applied arts and technology and the police training institutes. Most of the courses 
reported by questionnaire respondents are diploma courses. Those programs reporting the most 


diploma courses and the number of courses reported is as follows: 


developmental services worker/child care worker -- 24 courses; 
diploma nursing (R.N.) -- 35 courses; 
early childhood education/pre-school education/teacher aid -- 25 


courses; and 


social service worker/social welfare -- 23 courses. 


The respondents in the diploma nursing (R.N.) program indicated that some of their courses 
were offered both at the diploma and the post-basic level. In the police training institutes 
more of their courses including content related to child abuse were reported to provide up- 
grading or refresher experiences rather than diploma courses. 


In the universities and Ryerson Polytechnical Institute, the responses indicating whether 
Courses were undergraduate or graduate reached similar totals (see table 3.8(b)). Considerably 
fewer upgrading or refresher courses were reported. It is interesting to note that in some 
cases the responses indicated more undergraduate courses than graduate courses. The group of 
programs reporting this situation included nursing, psychology, and social work. In contrast, 
those program groupings with a greater number of graduate courses were offered in education, 
family medicine, psychiatry, and theology. 


Four programs in the university/Ryerson settings -- education, pediatrics, psychiatry, 
and social work -- offered upgrading or refresher courses to students. 
snore Level of Content Related to Child Abuse 


Table 3.8(c) reports the number of responses indicating the specific percentage level of 
content within courses by program category. Respondents provided only one answer opposite 
each course that was listed. There are a total of 157 responses listed in table 3.8(c), which 
represents the number of courses within the colleges of applied arts and technology and police 
training institutes. The courses reporting a percentage level of coverage of content related 
to child abuse as 25% or less totalled 81.5%. 
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Table 3.8(d) reports the number of responses to this question on percentage levels of 
content in programs at the universities and Ryerson Polytechnical Institute. Again, the 
greatest Proportion of courses (88.6%) includes child abuse content amounting to less than 25%. 


Looking at all the program categories across institutional groupings, it is noteworthy 
that there are specific programs that include several courses reportedly having more than 61% 
of their content on the subject of child abuse. The programs that include such a high per- 
centage are: 


in the colleges of applied arts and technology and police training 
Institutes -- developmental services worker/child care worker; 
early childhood education/pre-school education/teacher aid; and 
social service worker/social welfare; and 


in the universities and Ryerson Polytechnical Institute -- pedi- 
atrics and social work. 


Cesta} Teaching Resources 


Table 3.8(e) reports the number of responses to question 5 inquiring about the use of 
different teaching resources in these courses. This table covers the program categories in 
the colleges of applied arts and technology and the police training institutes. Interestingly, 
a relatively similar number of responses were reported for textbooks and audio-visual material 
as teaching resources. A slightly higher number of responses to the printed resource material 
option was found. When comparing across these three teaching resources within specific program 
categories, it is interesting to note that some trends are evident. 


For example, a relatively equal number of responses within each of the categories of 
textbooks, printed resource material, and audio-visual material occurred in the following three 
programs: developmental services worker/child care worker, family studies/psychology/sociology, 


and social service worker/social welfare. 


The early childhood education/pre-school education/teacher aid program courses appeared 
to use printed resource material, audio-visual material, and guest speakers more frequently. 
The diploma nursing (R.N.) program appeared to prefer the combination of textbooks and printed 
resource material. Finally, the police training institutes reported more frequent use of either 
printed resource material or audio-visual material as the teaching resources in their courses. 


Table 3.8(f) reports responses on teaching resources at universities and at Ryerson 
Polytechnical Institute. A trend similar to that in table 3.8(e) shows up. Again, the teaching 
resource reportedly most used was printed resource material. Where preferences were evident in 
either combinations of two or three specific teaching resources, these preferences were not 
consistent across program categories. For example, in the education program, printed resource 
material and guest speakers were reported as the most common teaching resources. 
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These two, in combination with textbooks, were reported as the most common resources in the 
psychiatry program category. A fairly consistent number of responses in the social work 
program category was reported for each of the teaching resources, with printed resource 


material receiving a slightly higher number of responses. 


The overall trend in tables 3.8(e) and 3.8(f) is that all the teaching resources are in 


use, with a preference for printed resource material. 
3.8.4 Teaching Strategies 


Table 3.8(g) reports the number of responses to question 6 on different teaching strate- 
gies employed in covering course material related to child abuse. In the colleges of applied 
arts and technology and the police training institutes the most commonly used teaching strate- 
gies were reported to be the lecture format and small group discussion. In comparison, approx- 
imately half as many responses were recorded under the option of simulated case situations as a 
teaching strategy. This teaching strategy seems to be found in: developmental services 
worker/child care worker, early childhood education/pre-school education/teacher aid program, 
and social service worker/social welfare programs. In the police training institutes the 
courses use the lecture or small group discussion format almost twice as often as they use the 


simulated case study. 


Table 3.8(h) reports the frequencies of individual teaching strategies in the programs of 
the universities and Ryerson Polytechnical Institute. Again, as in table 3.8(g), a greater 
number of responses were recorded under the lecture and small group discussion teaching 
strategy options. All the program categories in this table used at least one or both of these 
teaching strategies. This table shows that in the education, nursing, and psychology programs, 
the courses use the lecture format more often than small group discussion. Approximately 
equivalent numbers of responses to the lecture and small group formats were recorded in all 
other programs except in family medicine and psychiatry, where the preference was toward smal] 


group discussion. 


The smaller totals associated with simulated case situations and supervised clinical 
practice teaching strategies reflect a lesser frequency of use by the programs listed in the 
table. The psychology program is the only one in which there is no reported use of these two 


teaching strategies. 
2 a SAS Sources of Curriculum 


Table 3.8(i) identifies the number of responses to question 8 on the use of different 
sources of curriculum content at the colleges of applied arts and technology and the police 
training institutes. As is evident from the table; all five sources of curriculum are in use, 
with a preference for current literature. The five sources of curriculum in decreasing order 


of importance as shown by the responses to each are as follows: current literature, profes- 
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sional association materials, published statistics, textbooks and teachers' guides, and person- 
al research or practice. A small number of other sources were described by the respondents as: 
films, magazines and newspaper articles, guest speakers, research journals or governmental and 
non-governmental organization reports, and legislation. 


Table 3.8(j) shows a similar overall trend. Most responses are recorded under the current 
literature curriculum source category across the program groups in the universities and Ryerson 
Polytechnical Institute. The largest number of responses occurs in the current literature 
column. This total was influenced by the number of responses in the education, nursing, and 
social work categories, which almost doubles the number appearing in any other source of 
curriculum columns in the same program category. 


In summary, the use of current literature is the most commonly reported source of curricu- 
lum for courses including content on child abuse in the colleges of applied arts and techno- 
logy, police training institutes, universities, and Ryerson Polytechnical Institute. When 
comparing the institutional groups, the colleges of applied arts and technology and the police 
training institutes appear to use professional association materials and published statistics 
as the second most frequent curriculum source. The universities and Ryerson Polytechnical 
Institute courses appear to use a combination of personal research or practice, published 
statistics, and textbooks as their second, third, and fourth most frequent sources for 


curriculum development or as curriculum material. 
36856 Interdisciplinary Perspective of Courses 


Table 3.8(k) reports the respondents! beliefs as to whether or not they present the child 
abuse content from an interdisciplinary perspective. In all the program categories in the 
colleges of applied arts and technology, except two, 50% or more of the respondents indicated 
that the courses presented child abuse from an interdisciplinary perspective. Over all program 
categories, 69.6% reported an interdisciplinary perspective. As shown in table o-OCL), 
similarly high percentages of respondents in the universities and Ryerson Polytechnical 
Institute indicated that courses including child abuse content were presented from an inter- 
disciplinary perspective. The actual percentage of positive responses compared with the total 


number of respondents is 63.8%. 


In summary, a high percentage of those courses including child abuse content are 


emphasizing an interdisciplinary perspective across all institutional groups surveyed. 


3.9 Course Content Areas 


The third objective of the survey aimed to identify levels of coverage of different course 
content areas within the professional programs. Question 17 asked respondents to identify the 


specific course content or subject area which their course or courses including child abuse 


content covered. 
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Table 3.9(a), which follows, includes the number of responses to the question on course 
subject area coverage for program categories in the colleges of applied arts and technology 
and the police training institutes. As shown in this table, the totals for the colleges of 
applied arts and technology combined with the police training institutes indicate a relatively 
similar number of responses in the following four subject areas: current legislation, pre- 
vention, initial detection, and risk factors. The one subject area that received the fewest 


responses Was Case management. 
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Table 3.9 (a) 


Eight Content Areas in Courses Related to Child Abuse 


by Program Category 


Colleges of Applied Arts and Technology and 


Program Category 


Ambulance and 
Emergency Care 


Developmental Services 
Worker/Child 
Care Worker 


Diploma Nursing (R.N.) 


Early Childhood 
Education/Pre-school 
Education/Teacher Aid 


Family Studies/ 
Psychology/Sociology 


Law and Security 
Administration/Legal 
Assistant/Correctional 
Worker 

Nursing Assistant 
Social Service 
Worker/Social 

Welfare 


Total - CAAT 


Police Training 


Police Training Institutes 


Course Content Areas 
——___—_______*ourse tontent Areas@ 


aay ae oes > £_ af S_ Ls ee 
1 0 1 2 0 1 0 1 1 
14 15 9 16 16 7 6 12 1 
2 32 16 29 33 19 9 20 2 
a7 16 10 18 18 13 9 13 1 
10 10 6 11 11 5 3 5 0 
6 5 2 4 4 By 1 2 1 
1 1 1 1 1 1 1 1 0 
10 17 12 12 8 11 8 9 2 
91 89 57 93 91 60 37 63 8 
—— = — =— —— —=— —— = — 
21 5 14 11 2 15 9 6 0 
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Table 3.9 (a) (cont'd) 


@ Legend - Current Legislation 
Prevention 
Interviewing Skills/Technique 
Initial Detection 
Risk Factors 
Investigation and Documentation 
Case Management 
Treatment 
Other - General legal framework for dealing with child abuse/ 
children in courts/proposed legislation 
- Violence-prone families/effect of abuse on family dynamic 
- Interdisciplinary roles for those dealing with child abuse 
- Consequences of abuse/long-term modalities 
- Social attitudes/historical and social context 
- Nursing care of hospitalized child and family 
- Definitions and causal factors 
- Cross-cultural information 


HromnmMmMoowd LY 
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Of all the course subject areas offered as alternatives in question 17, it appears that 
the four subject areas of current legislation, prevention, initial detection, and risk factors 
are more commonly found among the courses offered at colleges of applied arts and technology. 
In the police training and social service courses, the subjects of investigation and documenta- 
tion and interviewing skills/technique were also reported frequently as subject areas covered. 


Table 3.9(b), which follows, reports on the number of responses to question 17 in the 
universities and Ryerson Polytechnical Institute. The same four course subject areas that 
achieved the highest total numbers of responses for the colleges of applied arts and technology 
were also the most widely selected course subject areas in the universities. Four other 
subject areas, namely, interviewing skills/technique, investigation and documentation, case 
management, and treatment received almost an equivalent number of responses. The totals for 
these four subject areas were approximately one-half to two-thirds as large as the most 
frequent subjects. 
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Table 3.9 (b) 


Eight Content Areas in Courses Related to Child Abuse 


by Program Category 


Universities and Ryerson Polytechnical Institute 


Course Content Areas4 


Program Category Ls Se 3C) Dp wer Rb Gc H 
Education ralg 23 5 Li 18 3 4 Z 
Law 8 3 1 1 1 2 0 4 
Medicine: 
Family Medicine x4 4 fs 3 4 1 2 1 
Pediatrics 8 8 is 8 8 8 6 7 
Psychiatry 12 12 10 a 11 9 12 12 
Nursing (B.Sc., R.N.) 9 11 7 10 13 4 5 3 
Psychology 9 11 3 8 14 2 j lé 
Recreology/Recreation/ 0 5 0 0 0 0 0 0 
Physical Education 
Social Work 21 21 tile Ti, 19 18 9 16 
Theology 8 5 6 6 4 5 7 5 
Total 105 103 58 82 92 50 47 57 
@ Legend - A = Current Legislation 
B = Prevention 
C = Interviewing Skills/Technique 
D = Initial Detection 
E = Risk Factors 
F = Investigation and Documentation 
G = Case Management 
H = Treatment 
I = Other - General Legal Framework for Dealing with Child Abuse/ 


Children in Courts/Proposed Legislation 

Violence=Prone Families/Effect of Abuse on Family Dynamics 
Interdisciplinary Roles for Those Dealing with Child Abuse 
Consequences of Abuse/Long-term Modalities 

Social Attitudes/Historical and Social Context 

Nursing Care of Hospitalized Child and Family 

Definitions and causal Factors 

Cross-cultural Information 


30 


Looking at the numbers of responses per program category in the universities, it is 
evident that some program Categories concentrate equally on all subject areas and others 
concentrate heavily on some and not on others. Psychiatry, social work, and pediatrics al] 
show a fairly even distribution of responses across all the eight course subject areas. A 
different pattern is evident in the program categories of education and nursing, in which the 
greater number of responses fall within the four subject areas that have the largest overall 


totals, that is, current legislation, prevention, initial detection, and risk factors. 


In conclusion, it should be noted that the subject area coverage does not appear to differ 
between the institutional groups in terms of emphases. Based on this assessment of course 
coverage, it might be possible to say that, depending upon the specific professional activity 
of the graduates of these programs, there is either very broad coverage of the subjects or 
perhaps a more narrow coverage. This is a preliminary conclusion, based on the findings of the 
relatively consistent frequencies across the eight course subject areas in pediatrics, social 
work, theology, and psychiatry in the universities as well as in the early childhood education/ 
pre-school education/teacher aid and the social service worker/social welfare programs in the 


colleges of applied arts and technology. 


In all the other program categories across the institutional groupings, the higher 
frequencies under specific course subject areas could indicate that the information being 
conveyed is much more focused on the specific skills required by the graduates of these 
programs. For example, in police training, the course subject area emphases appear to be 
on current legislation, interviewing skills/technique, initial detection, and investigation and 
documentation. An example for the universities' program categories is education. In this 
case, the emphases are primarily on current legislation, prevention, initial detection, and 


risk factors. 
3.10 Enrolment in Courses 


The fourth objective of the project, to determine enrolment levels, produced some 
interesting results. Table 3.10(a) reports the actual number of courses within each of the 
following 5 levels of student enrolment: 1 to 35, 36 to 70, 71 to 99, 100 to 199, and over 200 


students. 


The enrolment level of 1 to 35 students was reported in 55 out of 146 courses listed by 
respondents in the colleges of applied arts and technology and the police training institutes. 
This amounts to 37.7% of the courses. At the next level of enrolment, there are 30 courses. 
The remaining 41.7% of the courses fall. within the other 3 levels. The diploma nursing (R.N.) 
program category seems to account for almost half the total number of courses within the 
enrolment levels of 71 to 99 and 100 to 199. The police training institutes' courses most 


often have more than 200 students enrolled, 8 of the 11 courses having more than 200 students. 
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It is interesting to note that the pattern of levels of enrolment in the universities and 
Ryerson Polytechnical Institute, as shown in table 3.10(b), is not the same as that in table 
3.10(a). Courses being given to classes of 35 students or less amount to 52%. The next level 
of enrolment, 36 to 70 students, includes 23% of the courses being offered. The remaining 25% 
are being given to classes of 71 students or more. It is interesting to note that again it is 
the nursing program category that seems to have the greatest number of courses within the 71 to 
99 student class size as compared with all the other programs at the higher levels of student 


enrolment. 
3.11 Reasons for Enrolment 


Objective five of the survey aimed to identify reasons for program/course enrolment from 
a set of alternatives including: for credit/compulsory, for credit/elective, non-credit/elec- 
tive, employer's policy or hiring requirements, requirement for professional licence/or certi- 
fication, or requirement by regulation. Tables 3.11(a) and 3.11(b), which follow, show the 
numbers of responses to question 2, which inquired about the reasons for enrolment in courses 
including content related to child abuse. 


It is evident that the most frequent reason for enrolment in these courses across all 
programs was the credit/compulsory one. The second and third largest totals appear under 
requirement for professional Jlicence/or certification and the employer's policy or hiring 
requirements. These totals are largely influenced by one or two program categories within 
which a large number of responses were recorded. The professional licence requirement is the 
main reason for enrolment in the early childhood education/pre-school education/teacher aid 
program category as well as in the diploma nursing (R.N.) category. The employer's policy or 
hiring requirement was a reason very frequently reported for the courses at the police training 
institutes. 
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Table 3.11 (a) 


Reasons for Enrolment in Courses Containing Content Related to Child Abuse 


by Program Category 


Colleges of Applied Arts and Technology and 
Police Training Institutes 


Reasons for Enrolment, a 

Program Category AX AS Cc dD LES de Total 
Ambulance & Emergency 3 0 0 0 3 0 6 
Care 
Developmental Services 24 2 0 5 0 1 32 
Worker/Child Care 
Worker 
Diploma Nursing (R.N.) 34 1 0 1 28 4 68 
Early Childhood 25 0 0 2 10 2 39 
Education/Pre-school 
Education/Teacher Aid 
Family Studies/ 12 1 0 0 6 0 19 
Psychology/Sociology 
Law and Security t 0 0 1 0 1 9 
Administration/Legal 
Assistant/Correctional 
Worker 
Nursing Assistant 1 0 0 0 0 0 1 
Social Service Worker/ 22 1 0 0 0 0 Za 
Social Welfare pL pe Ese, ee ak 2 ae 
Total - CAAT 128 5 0 9 47 8 197 
Police Training Oe OL ee 
@ Legend - A = For Credit/Compulsory 

B = For Credit/Elective 

C = Non-credit/Elective 

D = Employer's Policy or Hiring Requirements 

E = Required for Professional Licence/Certification 

F = Required by Regulation 
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Table 3.11(b) shows that in addition to the credit/compulsory and requirement for profes-~ 
sional licence reasons, another reason that appears very commonly in the universities and 
Ryerson Polytechnical Institute is the credit/elective one. There are three program categories 
in which the latter reason seems to predominate, namely, education, psychology, and social 
work. Interestingly, the credit/elective reason was the only one reported by respondents in 
the law program category. 
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Reasons for Enrolment in Courses Containing Content Related to Child Abuse 


Table 3.11 (b) 


by Program Category 


Universities and Ryerson Polytechnical Institute 


Program Category 

Education 

Law 

Medicine: 
Family Medicine 
Pediatrics 
Psychiatry 

Nursing (B.Sc., R.N.) 

Psychology 


Recreology/Recreation/ 
Physical Education 


Social Work 
Theology 
Total 


4 Legend - 


m~mMoaQWvd yS> 


Reasons for 
bee Se REGS ONS ETON. sR LO MCI ee ee 


Enrolment a 


Ci agp a dE, Mi Total 
15 12 0 0 16 3 46 
0 8 0 0 0 0 & 
3 0 0 0 5 0 6 
4 1 2 0 1 0 8 
8 0 0 0 10 0 18 
24 1 0 0 4 0 26 
3 13 0 0 0 0 16 
3 5 0 0 0 8) 8 
13 19 4 0 4 0 40 
13 Btninn-tatnoy Zhu ipattgarts alernuteeeele 
sSetoal se gZnA denen Ste eNO ANCE SHORTED 


For Credit/Compulsory 

For Credit/Elective 

Non-credit/Elective 

Employer's Policy or Hiring Requirements 
Required for Professional Licence/Certification 
Required by Regulation 
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In summary, for all the postsecondary educational institutions surveyed, a_ large 
proportion of the courses were taken for credit either because they were compulsory or 
elective and many of them led to professional licence or certification. A large number of 
courses in the universities and Ryerson Polytechnical Institute were elective courses but were 
taken for credit. In the colleges of applied arts and technology and the police training 


institutes, the courses were mandatory. 
3.12 Continuing Education Courses 


In the colleges of applied arts and technology and in the police training institutes, 34 
courses covering the subject area of child abuse were being offered to continuing education 
students. Table 3.12(a) identifies the 6 program categories and the actual number of courses 
as: developmental services worker/child care worker (4), early childhood education/pre-school 
education/teacher aid (8), law and security administration/legal assistant/correctional worker 
(1), diploma nursing (R.N.) (1), social service worker/social welfare (5), and police training 
CIS): 


A total of 23 continuing education courses with content related to child abuse were 
reported by questionnaire respondents from the universities and Ryerson Polytechnical Insti- 
tute. Table 3.12(b) identifies the program categories and the actual number of courses as 
follows: education (8), pediatrics (2), psychiatry (2), psychology (3), social work (7), and 
theology (1). 


Thus, in answer to objective six, across all the surveyed educational institutions a 
total of 57 courses that include content related to child abuse are being offered to continuing 
education students. This total represents approximately 18% of the total number of courses 
listed across all the questionnaires received. By deduction, the findings in tables 3.12(a) 
and (b) show that most of the program categories surveyed do have courses to offer to contin- 
uing education students. However, the number of courses is very small in all program areas 
except in the case of the police training institutes. This conclusion comes from a comparison 
of the number of courses listed in continuing education and those listed as being taken by 


full-time and part-time students. 


It is true that not all the courses are offered solely to one group of students rather 
than another, that is, to either part-time, full-time, or continuing education students alone. 
However, for the most part, these courses appear to be taken by full-time students. This 
conclusion is reflected in table 3.12(c), which reports on the program categories in the 
colleges of applied arts and technology and the police training institutes, as well as in 
table 3.12(d), which reports on program categories in the universities and Ryerson Poly- 


technical Institute. 
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3.13 Content in Continuing Education Courses 


The seventh objective of the survey project aimed to identify the specific course content 
areas covered in those programs or courses including content related to child abuse. The 
eight course content subject areas discussed in this section of the report are the same areas 
covered in section 3.9. Interestingly, the pattern of total responses within each of the course 
subject areas, as shown in table 3.13(a), almost duplicates the pattern found in the program 
categories of table 3.9(a). In the colleges of applied arts and technology and the police 
training institutes the most frequent course subject area in continuing education is preven- 
tion. The second and third most frequent course subject areas reported in continuing education 
courses are current legislation and initial detection. The fourth most frequent subject in the 
colleges of applied arts and technology is risk factors whereas in the police training insti- 
tutes there are two subjects of equal frequency in the third position, namely, interviewing 
skills/technique and initial detection. 


Table 3.13(b) reports on the number of responses to question 17 on course subject area 
coverage in continuing education courses in program categories in the universities and Ryerson 
Polytechnical Institute. The trend in the total response numbers for each of the course 
subject areas is similar to the frequencies in table 3.9(b). This trend reveals that the four 
most frequent subjects being taught in continuing education courses are current legislation, 
prevention, initial detection, and risk factors. In all program categories combined in which 
continuing education courses are being given, most of the course subject areas in the list of 
eight shown in this table are being covered. 


As is the case in table 3.13(a), in which program categories offer continuing education 
courses, there is a relatively consistent distribution of the course subject areas across each 
program category except in education. The variations in the totals across all subject areas 
reflect the pattern of reported emphases in the education category. 


3.14 Learning Objectives for the Students as Seen by the Educators 


Objective eight of the survey project aimed to categorize the learning objectives of the 
educators for their students. Respondents were asked to indicate which of the following 
alternatives most closely described the learning objective for the child abuse content of 
their courses: basic knowledge, detailed knowledge, general skills for professional work, or 


specialized skills for professional work. 


In the program categories of the colleges of applied arts and technology and the police 
training institutes, by far the most commonly reported objectives for the courses were either 
basic knowledge or general skills for professional work (see table 3.14(a)). There were, 
however, some exceptions to this trend. Some of the program categories, the courses of which 
aimed to convey a detailed knowledge of the content related to child abuse, included: develop- 
mental services worker/child care worker, early childhood education/pre-school education/ 


teacher aid, and the social service worker program. 
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The same three program categories showed higher frequencies of responses in the special- 
ized skills for professional work column. The overall finding from this table on learning 
objectives is that most courses aim to convey basic knowledge and to prepare their students 
with general skills for professional work in handling child abuse matters. 


A similar pattern in the findings among program categories across the universities and 
Ryerson Polytechnical Institute are reported in table 3.14(b). The greatest number of 
responses in terms of the specific learning objectives are found in the basic knowledge and 
general skills for professional work columns. The dramatically lower frequency of responses 
jn the other two columns resembles the trend shown in table 3.14(a). The specific program 
categories that emphasize all four alternatives are pediatrics and psychiatry. Education and 


social work showed some emphasis on detailed knowledge and specialized skills. 
3.15 Evaluation Methods 


The aim of survey objective nine was to identify evaluation methods used for judging the 
satisfactory completion of courses with content related to child abuse. The following seven 
alternatives were given in question 3 of the questionnaire as likely evaluation methods: 
graded papers, graded examinations, graded field placements, graded class presentation, pass/ 
fail assignments, class attendance, and other. Some of the "other" responses included: no 
evaluation, no official examination on child abuse material, take-home case study, class 
discussion of readings, on-the-job assessment, and evaluation of a paper or research on child 
abuse in cases in which the student volunteers to take on such an assignment. 


Table 3.15(a) records the number of responses to each of the evaluation methods within 
each program category of the colleges of applied arts and technology and the police training 
institute courses. The largest total number of responses was given to the graded examination 
option. Class attendance was another evaluation approach reported to be used almost as fre- 
quently as the graded exam, perhaps in combination with it, as in the developmental services 


worker program and the early childhood education program categories. 


The total number of responses to evaluation by graded papers and graded class presenta- 
tions was almost equivalent. These two evaluation methods are in use in almost every program 
category listed. The two evaluation methods that were reported to be least frequently used 


were the graded field placements and the pass/fail assignments. 


Table 3.15(b) reports the numbers of responses on evaluation methods in program categories 
in the universities and Ryerson Polytechnical Institute. As was the case with table 3.15(a), 
the most commonly reported methods were graded examinations, graded papers, class attendance, 
and graded class presentations. These methods may occur either in combination or independently. 
It is interesting to note that a total of 32 responses describing evaluation methods not listed 
as options on the questionnaire were recorded within the program categories in these insti- 


tutions. 
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In conclusion, the most commonly reported evaluation method for courses across all post- 
secondary educational institutions surveyed was the graded examination. When comparing 
responses to the different learning objectives with responses to the evaluation methods, it is 
clear that the basic knowledge objective of the courses is being assessed by graded exams. 
Another high response rate is seen between the general skills for professional work as a 
learning objective and the graded exam as an evaluation method. 


3.16 Further Training Related to the Handling of Child Abuse Matters 


More than half the respondents to question 11 from the colleges of applied arts and 
technology, the universities, and Ryerson Polytechnical Institute indicated that they did not 
know whether their students would likely receive further professional training related to 
child abuse. Only 12 of the respondents from the colleges of applied arts and technology 
indicated that their students might receive further professional training, and these respon- 
dents were from the program categories of early childhood education and diploma nursing (R.N.). 
In the universities' program categories, 4 respondents from the education program and 5 from 
the social work program category were among the 18 who indicated that their students would 
likely receive further professional training. In the case of the police training institutes, 4 
out of 6 of the respondents indicated that their students would receive such training. 


3.17 The Availability of Courses 


Of the questionnaire respondents, 70% indicated that courses with content related to 
child abuse would not be available to students of other faculties and 30% indicated that they 
would. Eight respondents from the colleges of applied arts and technology indicated that the 
course was open to all other students in general arts and sciences. Several programs offered 
these courses for credit to students not enrolled in the program, namely: 


two in the early childhood education/pre-school education/teacher 
aid programs; 


two in the law and security administration/legal assistant/correc- 
tional worker programs; 


one in the family studies/psychology/sociology program category; 
one in the developmental services/child care worker program; and 


one in the recreology/recreation/physical education program cat- 
egory. 


The questionnaire respondents indicated that the course offering was elective for credits 
in programs in the universities that offered courses to students in the social sciences facul- 
ties or other university graduate programs. They included one law program, three psychology 
programs, one recreology/recreation/physical education program, and one social work program. 
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Tables 3.17(a) and (b) show the other combinations of programs delivering courses for 
credit. Five social work and three psychology faculties indicated that they are offering 
courses for the credit of students in both the social and health sciences faculties respect- 
ively. Some examples of those faculties whose students are the recipients of credits from 
another program's courses are public administration, recreation, applied science, commerce, 
math, human kinetics, and leisure studies. 


3.18 Graduates Handling Child Abuse Matters 


Table 3.18(a) shows that 75.3% of the respondents from the colleges of applied arts and 
technology and the police training institutes indicated that their students would likely become 
involved in professional activities related to child abuse matters. The number of respondents 
who would and who would not be involved is compared with the total number of questionnaire 


respondents answering within these program categories. 


Table 3.18(b) shows the number of respondents from the program categories in the univer- 
sities and Ryerson Polytechnical Institute whose students are likely to engage in such profes- 
sional activities. In all the categories but two, more than half of the respondents expected 
their students to be professionally involved in handling child abuse matters. Al] the respon- 
dents in the psychiatry and in the social work program categories answered this question 
affirmatively. 


S716 Graduates' Activities 


Table 3.18(c) reports the number of responses that indicate in which professional activity 
related to the handling of child abuse matters the students are likely to be engaged. Students 
graduating from the colleges of applied arts and technology and the police training institutes 
would most often be engaged in initial detection. Prevention and investigation and documen- 


tation constitute the next most commonly reported professional activities. 


Graduates of the universities and of Ryerson Polytechnical Institute would most often be 
engaged in initial detection (see table 3.18(d)). Relatively equivalent totals are reported 
for prevention, investigation and documentation, case management, and treatment. 1 ts 
interesting to note that the totals for the last three professional activities mentioned are 


influenced by the very high number of responses from the respondents in social work programs. 


In summary, a high percentage of respondents in each program category indicated that 
their graduates would likely become involved jn handling child abuse matters. The specific 
professional activities reported most often by questionnaire respondents in all institutional 
groups were initial detection, investigation and documentation, prevention, case management, 


and treatment. 
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CHAPTER 4 
SUMMARY AND CONCLUSIONS 


The overall objective of the survey was to identify, in selected program areas, courses 
with content related to child abuse in Ontario's postsecondary educational institutions. A 
first of its kind, this survey was intended to serve as a foundation for an initial information 
base on the subject matter. A set of nine goals guided the implementation of the survey by 
providing a detailed listing of specific information required on these programs and courses. 
The bilingual questionnaire that was developed obtained general information on the respondents ' 
activities as members of postsecondary educational institutions as well as descriptive infor- 
mation on the courses having educational content on child abuse. 


Questionnaire respondents were asked to indicate whether they or their colleagues partic- 
ipated as volunteers on either community-based child abuse committees or as resources at 
community group information meetings. Approximately one-third of the respondents from all 


program areas indicated that they or their colleagues did. 


Respondents were also asked whether they engaged in research on child abuse and, if so, 
to provide a brief description of the focus of their research. Appendix G provides a list of 
those institutions and professional programs and the departments or faculties within them 
conducting research as well as the research topics reported. 


The survey identified 26 different program areas in the postsecondary educationa} 
institutions, offering courses which include content related to child abuse. A total of 313 
individual courses were listed within the 26 programs. Most of these courses are either 
entry-level or diploma courses. Four university programs, namely, education, pediatrics, 
psychiatry, and social work, offer upgrading or refresher courses to their students. Approx- 
imately 80% of the reported courses include child abuse content amounting to only 25% or less 


of the total course content. 


The reported use of different teaching resources and teaching strategies showed similar 
patterns in all the institutional groups. Printed resource material is used most often by the 
educators to supplement their teaching. Respondents prefer to use lectures and small group 


discussion as teaching strategies. 


Major sources for curriculum content on child abuse were current literature, professional 
association materials, published statistics, textbooks and teachers' guides, and personal 
research or practice. The colleges of applied arts and technology and the police training 
institutes reported very frequent use of professional association materials and published 
statistics. However, the universities and Ryerson Polytechnical Institute courses reported a 
combination of personal research or practice, published statistics, and textbooks as the 
second, third, and fourth most frequent sources for curriculum material. Current literature was 


the predominant source of curriculum content. 
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Most of the respondents indicated that their courses emphasize an interdisciplinary 


perspective when covering child abuse content. 


Respondents indicated a broad coverage of the course subject areas. Current legislation, 


prevention, and initial detection predominated among the alternative areas. 


The main reason for enrolment in courses with child abuse content was the "for credit/ 
compulsory" one. Another reason reported by the members of nursing schools within the colleges 
of applied arts and technology and the universities was the requirement for professional 
licence or certification. In the police training institutes the employer's policy or hiring 


requirements was identified as the main reason. 


A total of 57 courses that include content related to child abuse are being offered to 
continuing education students. This total represents approximately 18% of the total of all 
courses listed in the questionnaires received. The coverage of course subject areas in con- 
tinuing education shows a pattern similar to the full- and part-time course offerings. In 
the colleges of applied arts and technology and the police training institutes the most 
frequent course subject area in continuing education courses is current legislation. The other 
three subject areas most frequently covered are prevention, initial detection, and risk 
factors. The same four subject areas were also reported to be most frequently taught in the 


universities and Ryerson Polytechnical Institute. 


Basic knowledge and general skills for professional work are the learning objectives of 
the courses in all institutional groupings. The most commonly reported methods for evaluating 
students! performance in the courses are graded examinations, graded papers, and class 


attendance. 


One interesting finding is that 70% of the respondents indicated that courses with content 
related to child abuse would not be available to students of other faculties. Perhaps the very 
common practice of collaboration with groups outside the institutions provides the inter- 


disciplinary perspective on the course that the educators believe exists. 


The likelihood of students engaging in professional activity related to child abuse upon 
graduation was reported to be very high. The specific types of professional activity reported 
by questionnaire respondents are initial detection, prevention, investigation and documentation, 


case management, and treatment. 


Intra-institutional collaboration in the planning of curriculum and the conduct of courses 
with information on child abuse was reported to occur more frequently in the colleges of 
applied arts and technology than jn the universities and police training institutes. The 
extra-institutional collaboration between the educators and groups working as practitioners in 
the community handling child abuse matters is quite widespread. Eighteen collaborating groups 


were reported to have worked with educators, the greatest number coming from the children's aid 
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societies. The reported high frequency of extra-institutional collaboration is evidence of the 
commitment on the part of the educators to include outside specialists in planning and 
implementing courses. 


Five main research topic areas were reported by questionnaire respondents. These topics 
included law, families, incidence of child abuse, prevention and training in child abuse. More 
specifically they are: 


taw:== Taw and prosecuting the offender; the legal aspects of child 
abuse; judicial processing of child abuse cases in provincial court 


families -- long-term effectiveness of intervention with high-risk 
families to prevent abuse; exploratory group of mothers of sexual ly 
abused children; effects of household composition, certainty and 
degree of relatedness, parent/child reproductive value, phenotypic 
resemblance and other risk factors upon parental solitude and child 
maltreatment; follow-up of abused children as adults, intervention 
and prevention program evaluation; differentiation between disci- 
pline and abuse in ethnic families; early intervention with high- 
risk parents, assessment of anger and arousal; parent/child inter- 
actions in abusive and control families; use of family support with 
case client families; psychoanalytic reconstructions of early 
childhood traumas in adults; effects on children of witnessing 
domestic violence 


incidence of child abuse -- gathering data on incidence and outcome 
of sexual abuse in the general population; collection of types of 
cases seen - methods of recognition - problems 


prevention -- problems of implementing child abuse prevention leg- 
islation; evaluation of materials for sexual abuse prevention 
programs 

training -- the knowledge of students in universities in Ontario of 


the subject of maltreatment of young children, the training needs 
of professionals involved in child abuse detection and investiga- 
tion. 


Of the questionnaire respondents, only 17 out of 144 described child abuse research in 
response to the question in the Background Information section of the questionnaire. However, 
it is recognized that the response on research activity is not fully representative of the 


actual research on child abuse across the province's postsecondary educational institutions. 


The analysis of the survey findings led to these overall conclusions: 


a total of 26 program areas across all institutions surveyed 
identified courses being offered that include content related to 
child abuse; 


the courses are taught primarily to full- or part-time students, 
with a small percentage taught to continuing education students; 


the predominant class size for these courses is less than 70 
students; 


the two frequent reasons for enrolment in these courses are to 
complete a credit in a compulsory course or to comply with profes- 
sional licensing or certification requirements ; 
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most educators indicated that their courses cover child abuse 
content from an interdisciplinary perspective; 


the course subject area coverage in all program areas is very 
broad; 


the main learning objectives for the students are that they acquire 
basic knowledge and general skills for professional work; 


the preferred evaluation method for judging satisfactory completion 
of a course is a graded examination; 


printed resource material is used most often by the educators to 
supplement the teaching; and 


the predominant teaching strategies are lecture and small group 
discussion. 


The high response rate and the positive comments supporting future surveys of this kind as 
well as the development of a central co-ordinating body for statistics on child abuse, course 
material, a speakers! list, and resource material confirm the anticipated interest in the 
teaching of course content related to child abuse and the pursuit of enhancing these educa- 
tional programs. 
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APPENDIX A 


THE MEMBERS OF THE SURVEY STEERING COMMITTEE 


Mr. Gary Dealy 
Victim Assistance Co-ordinator 
Ontario Police Commission 


Ms. Elaine Hykawy 
Health Sciences Co-ordinator 
University Relations Branch 


Ministry of Colleges & Universities 


Mr. John I'Anson 

Program Administrator 

College Programs Unit 

College Affairs Branch 

Ministry of Colleges & Universities 


Mr. John Kenny 

Supervisor, Research Contracts 
Research and Information Branch 
Ministry of Education 


Mr. Phil Killeen 
President 


Algonquin College of Applied Arts and Technology 


Ms. Rhoda Matlow 
Acting Co-ordinator for the Child Abuse Prevention Program 
Ontario Centre for the Prevention of Child Abuse 


Mr. Sam Morreale 
Director 
Ontario Centre for the Prevention of Child Abuse 


Corporal Mike M. Raynham 
Community Services Branch 
Crime Prevention Section 


Ontario Provincial Police 


Ms. Laura Selleck 
Research Associate 
Council of Ontario Universities 
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APPENDIX B 


BILINGUAL SURVEY QUESTIONNAIRE 
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APPENDIX C 
RESPONDENTS' CONCLUDING SUGGESTIONS IN QUESTIONNAIRES 


The following is a list of suggestions from respondents. These suggestions have been 


reworded and several of the items below are combinations of suggestions from individuals. 


An annual update of the data base on child abuse course content 
from a central information centre -- e.g., The Ministry of Com- 


munity and Social Services or the Ontario Centre for the Prevention 
of Child Abuse. 


The sharing of courses including child abuse content -- the 
gathering of course outlines and the holding of public forums on 
information for these courses. 


The development of a common core curriculum for postsecondary 
educational human services programs. 


The circulation of current available materials as well as the names 
of potential guest speakers on the subject. 


The establishment of an organization that would compile statistics 
on child abuse from the children's aid societies and collect 
research data. Such an organization might then communicate these 
statistics to professionals and educators annually or, if possible, 
semi-annually. 


A bi-annual newsletter with publication of journal references, 
listings of conferences, and legislative developments as well as 
case illustrations on the subject of child abuse. 


The conduct of surveys of educational content related to child 
abuse at regular intervals, such as every two to three years. The 
results of the surveys could be published and sent to institutions 
that indicate an interest. 


The Ontario Centre for the Prevention of Child Abuse could maintain 


a central registry of relevant professional programs with courses 
having educational content related to child abuse. 
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‘ APPENDIX D 


THE MEMBERS OF THE PRACTITIONER ADVISORY COMMITTEE 


Ms. Betty Carter (Social Worker) 


Ms. Karen Chan 
Manager of Children's Services 


Regional Municipality of Halton 


Dr. John M. Denison (Pediatrician) 


Mr. David Evershed 
Executive Director 
Children's Services Coordinating & 


Advisory Group of York Region 


Ms. Debbie Garbe 
The Children's Aid Society of 


Metropolitan Toronto 


Professor Heino Lilles 
Faculty of Law 


Queen's University, Kingston 


Ms. Susan Mundick 
Supervisor of Children's Programs 
Department of Parks and Recreation 
City of (North York 


Ms. Evelyn Shapka 
Program Leader, Family Studies 
The Board of Education 

for the City of North York 


Dr. Robin Smith 
United Church House 


Ms. Helen Thomas 
McMaster University 
School of Nursing 


Faculty of Health Sciences 


Sergeant Wendy Ward 
Metropolitan Toronto Police College 
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APPENDIX E 


THE MEMBERS OF THE PANEL OF EDUCATORS 
FROM ACROSS ONTARIO 


Ms. Dolores Blonde 
Faculty of Law 


University of Windsor 


Dr. Richard Carriere 
School of Social Work 


Laurentian University 


Dr. Isabel M. Doxey 
School of Early Childhood Education 
Ryerson Polytechnical Institute 


Dr. Malcolm Park 

Chairman 

Child Protection Team 

The Department of Social Services 


The Children's Hospital of Eastern Ontario 


Ms. Denise Ryan 

Department of Family Studies 

Colonel By Campus 

Algonquin College of Applied Arts & Technology 


Mr. Martin VanWeert 

Chief Instructor 

Ministry of the Solicitor General 
Ontario Police College 


Dr. Richard Volpe 

Professor and Project Director 
Life Span Adaptation Projects 
Institute of Child Study 
Faculty of Education 
University of Toronto 


Ms. May Yoshida 
School of Nursing 
University of Toronto 
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APPENDIX F 


TABLES OF RESULTS DESCRIBED IN CHAPTER 3 stood 
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Table 3.1 


Questionnaire Recipients by 


Institutional Group and Program Category 


Program 
Category 


Allied Health 
Applied Arts 
Child Development 
Child & Family Centre 
Community Development 
Program/Studies 
Community Services 
Diploma Nursing 
Early Childhood Education 
Family Studies 
Health Care 
Health Sciences 
Human Services 
Law & Security Administration/ 
Enforcement 
Leisure Studies 
Life Studies/Human Studies 
Nursing 
Nursing Assistant 
Recreation/ 
Recreation Leadership 
Social Services 


Total 


Colleges o 
Applied 
Arts and 


f 


Technology 


1 
14 


— —> 


™Nm = 
FO--20- fn 


—_ 


ss NS eI 


WwW Ul oO 


Program 
Category 


Child & Development 
Studies 
Early Childhood 
Education 
Education 
Family Studies 
Law 
Medicine 
Family Medicine 
Pediatrics 
Psychiatry 
Nursing 
Psychology 


Recreology/Recreation/ 
Physical Education 


Social Work 
Theology 


Total 


Police Programs 


Overall total number of questionnaire recipients - 205 


ro 


Universities 
and Ryerson 
Polytechnical 
Institute 


108 


Police Training 


Institutes 


Table 3.2 


Questionnaires Returned by 
Institutional Group and Program Category 


os 
ee 


Colleges of Universities 
Applied and Ryerson 

Program Arts and Program Polytechnical 
Category Technology Category Institute 
Allied Health 0 Child & Development 
Applied Arts 9 Studies 0 
Child Development 2 Early Childhood Education 0 
Children & Family Centre 0 Education 11 
Community Development Family Studies 0 

Program/Studies 1 Law 6 
Community Services 2 Medicine 
Diploma Nursing 1 Family Medicine 3 
Early Childhood Education 10 Pediatrics 4 
Family Studies 1 Psychiatry 4 
Health Care 0 Nursing 9 
Health Sciences 13 Psychology 9 
Human Services 5 Recreology/Recreation/ 
Law & Security Administration/ Physical Education 2 

Enforcement 4 Social Work 13 
Leisure Studies 0 Theology By 
Life Studies/Human Studies 0 
Nursing 13 Total 69. 
Nursing Assistant 0 nit t 
Recreation/Recreation Leadership 2 Police Training 
Social Services ro) Institutes 
Total 69 Police Programs 6 


Overall total number of questionnaire respondents - 144. 
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Table 3.3 (a) 


Comparison Between Initial and Revised Program 
Categories Among Questionnaire Respondents 


Colleges of Applied Arts and Technology 


Initial Program Categories 


- Allied Health 

- Applied Arts 

- Child Development 

- Children & Family Centre 

- Community Development Program 

- Community Services 

- Diploma Nursing Program 

- Early Childhood Education 

- Family Studies 

- Health Care 

- Health Sciences 

- Human Services 

- Law & Security Administration/ 
Law Enforcement 

- Leisure Studies 

- Life Studies/Human Studies 

- Nursing 

- Nursing Assistant 

- Recreation/Rec. Leadership 

e Social Services 


Total 


Revised Program Categories 
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= ce) io) = 
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c wo s o™~ fe) I) ice 
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wo pa v lw ) or wv {e) 
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io (= Ole w Teen Ay Se ~ wo w 
TO a oO = ome) wo cor ww Cone 
Cc os 172) <= Ww - 3S O or “— 0 
0 » c Te) oe # oro Ww > + 
Sel) 2) ~~~ °-r = oom 77) Cc 
wo oOo. =a - Oc YPN YnOrtewy o ow 
oO Ee +=, '© Yn D ~~ C ns 
> Qo o Ono Ss oO TM oD 
fit) (e) E ow ~~ Sa (x ~~ 
_ 0 ie) Ano — Oo Cr SEO Se co O a 
= ow — — | 1S) At OT el ood wn OT oot od oO 
ne} > or Q © wo EO BEwn & ye) » 
(= (UE Mex: ‘- o£ Ww (oa @} (sie @ n°) =] (omne) (e) 
<x a Oo a ware ww al Get <t E* nn — 
0 
1 4 3 1 9 
1 1 2 
0 
1 1 
1 1 2 
1 1 
9 1 10 
1 1 
0 
1 1 9 | 1 13 
1 1 1 2 5 
4 4 
0 
0 
1 12 15 
0 
2 2 
é ad ay yoni 
1 9 23 16 7 5 1 ie 69 
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Table 3.3 (b) 


Comparison Between Initial and Revised Program 


Categories Among Questionnaire Respondents 


Universities and Ryerson Polytechnical Institute 


Revised Program Categories 


™~™ 
fe 
he 
~~ C 
Fant oc O 
s @ -r- 
8) ae . 
c e o w7 
- oO @ oO 
o wn es 
m- e Ae) = 
me) 4) ~ [ee) ~ DS WwW = 
Sc eo o ce v jez) ie) (2) 
fo} vos - re re) Os > 
a € L 0 ren (40 oD 
ee - NN 43 - Cc oO Oo VU oO 
oO om © leg oO oka (Gr oO aad Sad 
(S) “mor - oO (7) (Ss) a) - {e) oO 
=24 ss oOo ££ 19} ~ c ~ o> oO (3) = 
38) © o o (5) Ww 3 wn (bp elo (e) te (e) 
WwW oh eee as re Oo Zz oo ei E Ee 
Initial Program 
Categories 
. Child & Devel- 
opment Studies 0 
.- Early Childhood 
Education 0 
- Education 10 1 41 
- Family Studies 0 
. Law 6 6 
- Medicine: 
F Family Med. 3 &) 
Pediatrics 4 4 
4 Psychiatry 4 4 
- Nursing 9 9 
- Psychology 9 9 
- Recreology 
Recreation/ 
Physical 
Education 2 2 
- Social Work 13 13 
- Theology us 8 8 
Total 10 6 3 4 4 9 9 3 13 8 69 
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Table 3.3 (c) 


Questionnaires Returned by Institutional Group 
and Revised Program Category 


Colleges of Applied Arts Universities and 

and Technology Ryerson Polytechnical Institute 
Program Category Total %a Program Category Total %a 
Ambulance & Emergency Education 10 14 

Care 1 1 Law 6 8 
Developmental Services Medicine: 

Worker/Child Care Worker 9 13 Family Medicine 3 4 
Diploma Nursing 23 33 Pediatrics 4 6 
Early Childhood Psychiatry 4 6 

Education/Pre-school Nursing (B.Sc.N.) 9 13 

Education/Teacher Aid 16 23 Psychology 9 13 
Family Studies/ Recreology/Recreation 

Psychology/Sociology r¢ 10 Physcial Education 3 4 
Law & Security Social Work 13 te) 

Administration/Legal Theology Si ate 

Assistant/Correctional 

Worker 5 7 Total 69 L79t 
Nursing Assistant “4 1 ws a 
Social Service Worker/ 

Social Welfare exis 10 
Police Training 
Total 69 98 = inst icuces 


Police Training 6 


——— 


@ Rounded 
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Table 3.4 (a) 


Number of Institutions Surveyed by Region and Institutional Group 


BS he eee os Regione ae ee 
Institutional 


Group West? Central? Metroc North? Easte Total 


aaa a es: | SA AASenieeeiaeeeaMD, 


Colleges of Applied 
Arts and Technology 4 5 4 5 4 22 


Universities and 
Ryerson Polytechnical 


Institutue 4 5 3 2 4 16 
Police Training 

Institutes 0 2 1 0 0 3 
Total 8 10 8 7 8 41 


Institutions by Region 


d Cambrian CAAT 
Canadore CAAT 


@ Conestoga College of Applied Arts 
and Technology (CAAT) 


Fanshawe CAAT 

Lambton CAAT 

St. Clair CAAT 

University of Waterloo 
University of Western Ontario 
Wilfred Laurier University 
University of Windsor 


Durham CAAT 

Georgian CAAT 

Mohawk CAAT 

Niagara CAAT 

Sheridan CAAT 

Brock University 
University of Guelph 
McMaster University 
Provincial Police Academy 
Ontario Police College 


Centennial CAAT 

George Brown CAAT 

Humber CAAT 

Seneca CAAT 

Ryerson Polytechnical Institute 
University of Toronto 

York University 


Confederation CAAT 
Northern CAAT 

Sault CAAT 

Lakehead University 
Laurentian University 


Algonquin CAAT — 

Loyalist CAAT 

St. Lawrence CAAT 

Sir Sandford Fleming CAAT 
Carleton University 
University of Ottawa 
Queen's University 

Trent University 


Charles 0. Bick College (Metro Toronto Police) 
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Number of Questionnaire Respondents by Region and Institutional Group 


Institutional 
Group 


Colleges of Applied 
Arts and Technology 


Universities and 
Ryerson Polytechnical 
Institute 


Police Training 
Institutes 


Total 


West 


15 


19 


0 
34 


Table 3.4 (b) 


Central 


NN 
wm Tu 
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Region 


Metro 


12 


| 
22 


North 


16 


6 
0 
22 


Table 3.5 (a) 


Affirmative Responses to Questions on 
Level of Voluntary Participation in Community Activities 
Related to Child Abuse by Questionnaire Respondents 


Universities 
Colleges and Ryerson 
of Applied Poly- Police 
Voluntary Arts and technical Training 
Participation Technology Institute Institutes Total 


In community-based 5 15 3 234615,9%) 
child abuse committees 


Respondents' colleagues ins 26 4 47 (32.6%) 
as volunteers in 

community-based child 

abuse committees 


As a volunteer 18 34 2 54 (37.5%) 
resource at 

non-professional com 

munity group informa- 

tion meetings on the 

prevention or detec~ 

tion of child abuse 


Respondents’ 15 29 6 50 (34.7%) 
colleagues as volun- 

teer resources at 

non-professional com 

munity group informa- 

tion meetings on the 

prevention of child 

abuse 


84 


Table 3.5 (b) 
Responses to Question on Level of Voluntary Participation 
in Community Activities Related to Child Abuse by Institutional Group 


and Program Category 


Colleges of Applied Arts and Technology and Police Training Institutes 


Community Information 


Communit y~Based Meetings on Prevention or 

Child Abuse Committees Detection of Child Abuse 
Program Category ayes” for "Yes" for "Yes" for "Yes" for 
(Total Number Questionnaire Respondent's Questionnaire Respondent's 
of Respondents) Respondent Colleagues Respondent Colleagues 
Police Programs (6) S 4 2 6 
Developmental 
Services Worker/ 
Child Care 
Worker (9) 2 3 4 2 
Diploma Nursing 
CRN.) (23) 0 5 2 4 
Early Childhood 
Education/Pre-school 
Education/Teacher 
Aid (16) 2 3 10 5 
Family Studies/ 
Psychology/ 
Sociology (7) 0 1 1 0 
Law & Security 
Administration/ 
Legal Assistant/ 
Correctional Worker (5) 0 2 0 1 
Nursing Assistant (1) 0 0 0 0 
Social Service 
Worker/Social 
Welfare (7) 1 2 ah 3 
Total 8 21 20 21 
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Table 3.5 (c) 
Responses to Question on Level of Voluntary Participation 
in Community Activities Related to Child Abuse by Institutional Group 


and Program Category 


Universities and Ryerson Polytechnical Institute 


Community Information 


Community-Based Meetings on Prevention or 
Child Abuse Committees Detection of Child Abuse 
Program Category yes: tor aves TOF “Yes for "Yestcfor 
(Total Number Questionnaire Respondent's Questionnaire Respondent's 
of Respondents) Respondent Colleagues Respondent Colleagues 
Education (10) 2 4 6 5 
Law (6) 0 1 2 2 
Medicine: 
Family Medicine (3) 0 5 2 a 
Pediatrics (4) 4 3 5 4 
Psychiatry (4) 2 4 4 4 
Nursing (8.Sc.N.) (9) 2 2 3 @ 
Psychology (9) 2 5 b 1 
Social Work (13) 2 5 7 
Theology (8) BY 1 5) ~ 
Total ey 26 34. ¥29% 
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Table 3.6 (a) 


Intra-institutional Collaboration on Curriculum Planning 
and Teaching of Courses with Content Related to Child Abuse 


Colleges of Applied Arts and Technology 


Program Delivery Group 
Developmental Services Worker/ 
Child Care Worker 

Diploma Nursing (R.N.) 


Early Childhood Education/Pre- 
school Education/Teacher Aid 


Family Studies/Psychology/ 
Sociology 


Law and Security Administra- 
tion/Legal Assistant/ 
Correctional Worker 


Nursing Assistant 


Social Service Worker/Social 
Welfare 


Developmental Services 
Worker/Child Care Worker 
Diploma Nursing (R.N.) 


Program Collaborating Group 
| eeeemenneeeee enn 


a 
m2) © 
— oe > CC 
oc Dm © O 
(e} fo) Orr 
Fats ~ ee) oe) 
oOo (eo) a4 oO (= 
is 2 ee os Nor ~~ w fs] 
ol oO Yn oO nme Ck ow) 
Oo oo £ oO 9) 
=< & & “- YY a= © od 
73] 5) SS Ow oO (7) 
~~ NS = ees oo™ n) 
ee SS +» wo Ot <— 
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Oe er a DO WM Le») 
w+ > LO Cee + & Cc 
NO OU — © oon w = 
4 ovo ‘- O Se ph DG ay 
| ee ee! EN BE wntl Ss 
oD UO own cn ON O >I 
LJ Ww WwW x Oo jo<atatz =a 
X xX 
X 
X 
X xX 


Social Service Worker/ 


Social Welfare 


Table 3.6 (b) 
Intra-institutional Collaboration. on Curriculum Planning 
and Teaching of Courses with Content Related to Child Abuse 


Universities and Ryerson Polytechnical Institute 


Education 


Program Delivery Group 
Education 
Law 
Medicine: 
Family Medicine X 
Pediatrics 
Psychiatry 
Nursing (B.Sc.N.) 
Psychology 


Recreology/Recreation/ 
Physical Education 


Social Work X 


Theology 


Law 


8) 
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- 
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Program Collaborating Group 
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Table 3.8 (a) 


Number of Courses Including Content Related to Child Abuse in Postsecondary 


Educational Levels by Program Category 


Colleges of Applied Arts and Technology (CAAT) and 


Police Training Institutes 


Postsecondary Educational Levels? 


Program Category A B C Total 
Ambulance & Emergency Care > 0 0 3 
Developmental Services Worker/ 24 0 1 25 
Child Care Worker 
Diploma Nursing (R.N.) 35 8 1 44 
Early Childhood Education/Pre- 25 0 0 25 
school Education/Teacher Aid 
Family Studies/Psychology/ 12 1 0 13 
Sociology 
Law and Security Administration/ € 0 0 7 
Legal Assistant/Correctional 
Worker 
Nursing Assistant 1 0 0 1 
Social Service Worker/ Social 23 0 0 23 
Welfare 
Total - CAAT 130 9 2 141 
Police Training 5 1 as) 21 
@ Legend - A = Diploma 

B = Post-basic 

C = Upgrading/Refresher 
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Table 3.8 (b) 


Number of Courses Including Content Related to Child Abuse in Postsecondary 
Educational Levels by Program Category 


Universities and Ryerson Polytechnical Institute 


Postsecondary Educational Levels? 
B C 


Program Category Aa] “@s Total 
Education 8 ut 6 31 
Law 5 3 0 8 
Medicine: 
Family Medicine 0 Yé 0 7 
Pediatrics 6 4 4 14 
Psychiatry 6 8 2 16 
Nursing (B.Sc.N.) 17 4 0 21 
Psychology 11 3 0 14 
Recreology/Recreation/Physical 6 2 0 8 
Education 
Social Work 22 15 3 40 
Theology rly ny _O iS 
Total _ 81 165 Rue ites 
@ Legend - A = Undergraduate 
B = Graduate 
C = Upgrading/Refresher 
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Table 3.8 (c) 


Percentage Levels of Content Related to Child Abuse 
in Courses by Program Category 


Colleges of Applied Arts and Technology and Police Training Institutes 


Percentage Levels of Content Related to Child Abuse 


Total 

Less Courses 
Program Category than 5% 6-25% 26-60% 61%+ Reported 
Ambulance & S$ 0 0 0 5 
Emergency Care 
Developmental 11 8 4 3 26 
Services Worker 
/Child Care 
Worker 
Diploma Nursing 34 9 0 0 43 
CR.N.) 
Early Childhood 3 6 3 8 20 
Education/Pre- 
school Education/ 
Teacher Aid 
Family Studies/ 4 6 3 0 13 
Psychology/ 
Sociology 
Law and Security <) 1 0 1 7 
Administration/ 
Legal Assistant/ 
Correctional 
Worker 
Nursing Assistant 0 1 0 0 4 
Social Service 8 10 2 3 23 
Worker/Social Welfare 
Total - CAAT 68 41 12 15 136 
Police Training 14 5 1 1 21 
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Table 3.8 (d) 


Percentage Levels of Content Related to Child Abuse 


Universities and Ryerson Polytechnical Institute 


in Courses by Program Category 


Percentage Levels of Content Related to Child Abuse 


Program Category 

Education 

Law 

Medicine: 
Family Medicine 
Pediatrics 
Psychiatry 


Nursing 
(B.Sc.N.) 


Psychology 
Recreology/ 
Recreation/ 
Physical Educa- 
tion 


Social Work 


Theology 


Total 


92 


26-60% 


0 


0 


61%+ 


0 


1 


Total 
Courses 


Reported 


29 


8 


14 


14 


35 


149 


Table 3.8 (e) 


Teaching Resources Used in Courses Including Content Related 


to Child Abuse by Program Category 


Colleges of Applied Arts and Technology and 


Police Training Institutes 


Teaching Resources? 


Program Category A B 
Ambulance & Emergency Care 1 2 
Developmental Services Worker/ 10 Ag 


Child Care Worker 


Diploma Nursing (R.N.) 29 28 
Early Childhood Education/Pre- 9 aA 
school Education/Teacher Aid 

Family Studies/Psychology/ 5 6 
Sociology 

Law and Security Administration/ 3 1 
Legal Assistant/Correctional 

Worker 

Nursing Assistant 1 1 
Social Service Worker/ Ws > 
Social Welfare as 


Total - CAAT fo 82 
Police Training 8 21 
@ Legend - A = Textbooks 

B = Printed Resource Material 

C = Audio-visual Material 

D = Guest Speaker 

E = Other - Role Plays 


- Other Faculty Members 
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C 


0 


D 


1 


Ee 


0 


0 


Table 3.8 (f) 


Teaching Resources Used in Courses Including Content Related to 
Child Abuse by Program Category 


Universities and Ryerson Polytechnical Institute 


Teaching Resources? 


Program Category AL ALAS 2Us 0s _E 
Education 8 19 7 15 0 
Law 5 6 0 5 0 
Medicine: 
Family Medicine 0 5 5 5 0 
Pediatrics 4 5 9 6 0 
Psychiatry 10 12 3 11 1 
Nursing (B.Sc.N.) 11 8 9 3 0 
Psychology 11 8 8 4 0 
Recreology/Recreation/ Pd 5 3 1 0 
Physical Education 
Social Work 17 21 16 14 0 
Theology 3 6 0 Pa 0 
Total 69 93 60 66 1 
@ Legend - A = Textbooks 
B = Printed Resource Material 
C = Audio-visual Material 
D = Guest Speaker 
E = Other - Role Plays 


- Other Faculty Members 
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Table 3.8 (g) 


Teaching Strategies Used When Covering Content Related to Child 
Abuse by Program Category 


Colleges of Applied Arts and Technology and 
Police Training Institutes 


Teaching Strategies Used@ 


Program Category A B C D E 
Ambulance & Emergency Care i 3 0 0 0 
Developmental Services Worker/ 20 45 11 1 0 
Child Care Worker 
Diploma Nursing (R.N.) 29 27 6 11 1 
Early Childhood Education/Pre- 17 18 13 2 0 
school Education/Teacher Aid 
Family Studies/Psychology/ 6 5 1 1 0 
Sociology 
Law and Security Administration/ 7 3 2 0 0 
Legal Assistant/Correctional 
Worker 
Nursing Assistant 1 1 1 0 0 
Social Service Worker/Social 18 20 13 6 2 
Welfare eee ee a —- sats 
Total - CAAT 101 90 47 21 3 
Police Training 21 17 11 1 1 
3 Legend - A = Lecture 

B = Small Group Discussion 

C = Simulated Case Situations 

D = Supervised Clinical Practice 

E = Other - Newspaper or Journal Articles 


- Student Presentation/Seminar 
- Panel Presentation 
- Class Discussion/Question and Answer with Field Specialists 
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Table 3.8 (h) 


Teaching Strategies Used When Covering Content Related to Child 
Abuse by Program Category 


Universities and Ryerson Polytechnical Institute 


Teaching Strategies Used? 


Program Category ses BL che DU E- 
Education 24 12 5 5 0 
Law 4 4 1 1 2 
Medicine: 

Family Medicine 0 5 0 1 3 

Pediatrics 9 1s 3 1 1 

Psychiatry 6 9 if, re 0 
Nursing (8.Sc.N.) a 6 5 2S a 
Psychology 1D ia 0 0 0 
Recreology/Recreation/Physical 6 6 2 0 1 
Education 
Social Work 25 22 10 1 4 
Theology 8 8 5 7¢ 0 
Total 106° 86 36 26 Lo 
@ Legend - Lecture 


Small Group Discussion 
Simulated Case Situations 
Supervised Clinical Practice 
Other - Newspaper or Journal Articles 
- Student Presentation/Seminar 
- Panel Presentation 
- Class Discussion/Question and Answer with Field Specialists 


moowo > 
nom Ww wou 
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Table 3.8 (i) 


Sources of Curriculum Content on Child Abuse by Program Category 


Colleges of Applied Arts and Technology and Police Training Institutes 


@ Legend - 


A 
B 
C Current 
D 
E 
F 


Other - 


Sources of Curriculum? 


Program Category Loe B Cc D E F Total 
Ambulance & Emergency Care 1 0 0 u] 1 0 3 
Developmental Services 9 9 24 14 16 3 te 
Worker/Child Care 

Worker 

Diploma Nursing (R.N.) 28 26 32 16 8 3 113 
Early Childhood Education/ 10 13 17 13 6 4 63 
Pre-school Education/Teacher 

Aid 

Family Studies/Psychology/ 8 6 10 10 6 8 48 
Sociology 

Law and Security Adminis- 1 2 2 4 5 0 14 
tration/Legal Assistant/ 

Correctional Worker 

Nursing Assistant 0 0 1 1 0 1 S 
Social Service Worker/ 13 He 16 14 15 6 81 
Social Welfare moat as Lae 36) ae el 

Total 70 73 99 We 57 25 397 
Police Training 9 19 15 19 9 1 72 


——= 
—= 
Oe —> ———— —— — 


Textbook and Teacher's Guide 
Professional Association Materials 


Literature 


Published Statistics 
Personal Research or Practice 


Films/Magazines and Newspaper Articles 

Guest Speaker 

Legislation/Ministry of Community and Social Services/C.A.S. 
Student Research/Sharing 

Community Reports/Conference or Instructional Session Held by 
Community College or National Body Such as National Institute 
of Mental Retardation 

Research Journals in Psychology and Psychiatry/Literature from 
National Clearinghouse on Family Violence 

Governmental and Non-governmental Organization Reports 


OF 


Sources of Curriculum Content on Child Abuse by Program Category 


Universities and Ryerson Polytechnical Institute 


Program Category 
Education 
Law 
Medicine: 
Family Medicine 
Pediatrics 
Psychiatry 
Nursing (B.Sc.N.) 
Psychology 


Recreology/Recreation/ 
Physical Education 


Social Work 
Theology 


Total 


4 Legend - 


Current 


nmrmMo OW LS 


Other - 


11 


aa 


wn = 
Oo ju W 


Literature 


Published Statistics 
Personal Research or Practice 


Table 3.8 (j) 


Sources of Curriculum? 


Textbook and Teacher's Guide 
Professional Association Materials 


Films/Magazines and Newspaper Articles 


Guest Speaker 


=. 


Bo,” Cm maas 
21 9 9 
6 5 3) 
2 2 3 
9 8 9 
11 a 10 
14 8 8 
12 rs 8 
3 2 7 
30 15 14 
30 3S ieee 
65010 1105 60h, ie 


Legislation/Ministry of Community and Social Services/C.A.S. 
Student Research/Sharing 
Community Reports/Conference or Instructional Session Held by 
Community College or National Body Such as National Institute 
of Mental Retardation 
Research Journals in Psychology and Psychiatry/Literature from 
National Clearinghouse on Family Violence 


Governmental and Non-governmental Organization Reports 
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Table 3.8 (k) 


Courses Presenting Child Abuse Content from an Interdisciplinary 


Perspective by Program Category 


Colleges of Applied Arts and Technology and 
Police Training Institutes 


Program Category Yes No Total Number of Respondents 
ee Ee SS Ee ——————E———EEE—EE—E Eee 
Ambulance & Emergency Care 0 1 1 
Developmental Services Worker/ 8 1 9 


Child Care Worker 


Diploma Nursing (R.N.) 15 6 Zo 
Early Childhood Education/Pre- 11 5 16 
school Education/Teacher Aid 

Family Studies/Psychology/ 5 2 7 
Sociology 

Law and Security Administration/ 2 5 5 
Legal Assistant/Correctional 

Worker 

Nursing Assistant 1 0 1 
Social Service Worker/ 6 1 7 
Social Welfare eu a Nag 
Total - CAAT 48 (69.6%) 21 (30.4%) 69 
Police Training 4 2 6 
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Courses Presenting Child Abuse Content from an Interdisciplinary 
Perspective by Program Category 


Universities and Ryerson Polytechnical Institute 


Program Category Yes No Total Number of Respondents 
Education 6 4 10 
Law 4 2 6 


Medicine: 


Family Medicine 2 1 5 

Pediatrics 4 0 4 

Psychiatry 2 2 4 
Nursing (B.Sc.N.) 8 1 9 
Psychology 7 2 9 
Recreology/Recreation/Physical 1 2 3 
Education 
Social Work 8 5 13 
Theology ce 2 a2 
Total eae (63.8%) 250 (36.2%) 69 = 
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Table 3.10 (a) 


Number of Courses Including Content Related to Child Abuse by 
Program Category and Five Levels of Student Enrolment 


Colleges of Applied Arts and Technology 


and Police Training Institutes 


Number of Courses in Levels of Student Enrolment 


Program Category 155 36-70 ero 100-199 200 + Total 
Ambulance and 0 3 0 0 0 3 
Emergency Care 

Developmental Services 8 5 6 S 0 oe 
Worker/Child Care 

Worker 

Diploma Nursing (R.N.) 2 10 16 13 1 42 
Early Childhood 8 rs 2 0 1 18 


Education/Pre-school 
Education/Teacher Aid 


Family Studies/ ce 1 1 2 0 15 
Psychology/Sociology 
Law and Security 4 0 1 1 1 7 


Administration/Legal 
Assistant/Correctional 


Worker 

Nursing Assistant 1 0 0 0 0 1 
Social Service ite 5 1 0 0 19 
Worker/Social Welfare oor me 2e Se RLY: cee 
Total - CAAT ae? 29 m6 kk a) dee 
Police Training 6 ak 1 3 8 aye 
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Table 3.10 (b) 


Number of Courses Including Content Related to Child Abuse by 


Program Category and Five Levels of Student Enrolment 


Universities and Ryerson Polytechnical Institute 


Program Category 
Education 
Law 
Medicine: 
Family Medicine 
Pediatrics 
Psychiatry 
Nursing (B.Sc.N.) 
Psychology 


Recreology/Recreation/ 
Physical Education 


Social Work 
Theology 


Total 


1-35. 36-70 
9 4 
3 2 
0 0 
5 0 
6 5 
4 6 
6 4 
3 1 
20 8 
aio) ot 
IS 30 


Number of Courses in Levels of Student Enrolment 
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71=99 
1 


4 


100-199 


5 


0 


200 + 
3 
0 


Total 
22 
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Table 3.12 (a) 


Courses Including Content Related to Child Abuse Offered as 
Continuing Education by Program Category 


Colleges of Applied Arts and Technology and 


Police Training Institutes 


Program Category Number of Courses 


Developmental Services Worker Program 
Child Care Worker Program 4 


Early Childhood Education/Pre-school 8 
Education/Teacher Aid 


Law and Security Administration/Legal Assistant/ 
Correctional Worker Program f 


Diploma Nursing (R.N.) 1 


Social Service Worker Program/Social 


Welfare Certificate . 
Total - CAAT Ag 
Police Training 15 
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Table 8812s(b) 


Courses Including Content Related to Child Abuse Offered as 
Continuing Education by Program Category 


Universities and Ryerson Polytechnical Institute 


Program Category Number of Courses 


Education 8 
Medicine: 

Pediatrics 2 

Psychiatry 2 
Psychology 3 
Social Work 7 
Theology 1 
Total 23 
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Table 3.12 (c) 


Status of Students Taking Courses Including Content Related to Child Abuse 
by Program Category 


Colleges of Applied Arts and Technology 
and Police Training Institutes 


Continuing 


Program Category Full-time Part-time Education Total 
Ambulance & Emergency Care 3 0 0 3 
Developmental Services Worker/ 

Child Care Worker 25 8 4 37 
Diploma Nursing (R.N.) 41 0 4 42 
Early Childhood Education/ 

Pre-school Education/Teacher Aid db ih 8 38 
Family Studies/Psychology/Sociology 13 0 0 13 


Law and Security 

Administration/Legal Assistant/ 
Correctional Worker rg 1 1 9 
Nursing Assistant 1 1 0 


Social Service Worker/ 


Social Welfare 21 14 5 40° 
Total - CAAT 134 31 19 184 
Police Training 5 1 15 21 
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Table 3.12 (d) 


Status of Students Taking Courses Including Content Related to Child Abuse 
by Program Category 


Universities and Ryerson Polytechnical Institute 


Continuing 

Program Category Full-time Part-time Education Total 
Education 25 1 8 42 
Law 8 1 0 9 
Medicine: 

Family Medicine 7 0 0 v 

Pediatrics tf 0 2 9 

Psychiatry 4 10 2 16 
Nursing (B.Sc.N.) 21 8 0 29 
Psychology 14 10 5 ae 
Recreology/Recreation/Physical 
Education 8 0 0 8 
Social Work 32 19 7 58 
Theology fe 4 1 Ake 
Total LENE 63 23 223 
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Table 3.13 (a) 


Eight Content Areas Related to Child Abuse in Continuing Education Courses 
by Program Category (Question 17) 


Colleges of Applied Arts and Technology and Police Training Institutes 


Course Content Areas? 
Program Category A B C D E F G H si 


Ambulance & 
Emergency Care 0 0 0 0 0 0 0 0 0 


Developmental 

Services Worker/ 

Child Care 

Worker 5 5 0 0 1 0 0 0 0 


Diploma Nursing 
(R.N.) 1 1 1 1 1 | 0 0 0 


Early Childhood 

Education/Pre- 

school Education/ 

Teacher Aid 4 5 1 5 5 2 1 3 1 


Family Studies/ 
Psychology/ 
Sociology 0 0 0 0 0 0 0 0 0 


Law and Security 

Administration/ 

Legal Assistant/ 

Correctional 

Worker 1 1 0 1 0 0 0 0 0 


Nursing Assistant 0 0 0 0 0 0 0 0 0 


Social Service 
Worker/Social 


Welfare 3 5 2 4 1 1 G0s, wu Bete 
Total - CAAT 12 13 4 +1 8 4 1 4 2 
Police Training 15 0 9 9 1 11 z 5 0 
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@ Legend - 
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Current 


Table 3.13 (a) (cont'd) 


Legislation 


Prevention 
Interviewing Skills/Technique 


Initial 


Detection 


Risk Factors 

Investigation and Documentation 
Case Management 

Treatment 


Other - 


General Legal Framework for Dealing with Child Abuse/Children 
in Courts/Proposed Legislation 

Violence-Prone Families/Effect of Abuse on Family Dynamics 
Interdisciplinary Roles for Those Dealing with Child Abuse 
Consequences of Abuse/Long-term Modalities 

Social Attitudes/Historical and Social Context 

Nursing Care of Hospitalized Child and Family 

Definitions and Causal Factors 


108 


Table 3.13 (b) 


Eight Content Areas Related to Child Abuse in Continuing Education Courses 


by Program Category 


Universities and Ryerson Polytechnical Institute 


Course Content Areas? 


Program Category A B C D E F G H I Total 
Education 8 7 3 8 5 1 4 j 0 37 
Law 0 0 0 0 0 0 0 0 0 0 


Medicine: 


Family Medicine 0 0 0 0 0 0 0 0 0 0 
Pediatrics 2 c 1 Ze 2 2 2 2 0 15 
Psychiatry 2 2 2 2 2 2 2 2 0 16 
Nursing (B8.Sc.N.) 0 0 0 0 0 0 0 0 0 0 
Psychology | 2 0 1 3 0 0 2 1 10 
Recreology/ 
Recreation/ 
Physical 
Education 0 0 0 0 0 0 0 0 0 0 
Social Work 6 6 4 5 5 5 5 5 0 41 
Theology OO OD ee 
Total 19 19 10 18 17 10 13 12 1 119 
@ Legend - A = Current Legislation 
B = Prevention 
C = Interviewing Skills/Technique 
D = Initial Detection 
E = Risk Factors 
F = Investigation and Documentation 
G = Case Management 
H = Treatment 
I = Other - General Legal Framework for Dealing with Child Abuse/Children 


in Courts/Proposed Legislation 
- Violence-Prone Families/Effect of Abuse on Family Dynamics 
- Interdisciplinary Roles for Those Dealing with Child Abuse 
- Consequences of Abuse/Long-term Modalities 
- Social Attitudes/Historical and Social Context 
- Nursing Care of Hospitalized Child and Family 
- Definitions and Causal Factors 
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Colleges of Applied Arts and Technology and Police Training Institutes 


Table 3.14 (a) 


Learning Objectives of Courses Including Content Related to 


Program Category 


Ambulance & Emergency Care 2 


Child Abuse by Program Category 


Developmental Services Worker/ 
Child Care Worker 


Diploma Nursing (R.N.) 


Early Childhood Education/ 
Pre-school Education/Teacher 


Aid 


15 


Family Studies/Psychology/ 


Sociology 


Law and Security Administration/ 
Legal Assistant/Correctional 


Worker 


Nursing Assistant 


Social Service Worker/ 


Social Welfare 


Total - CAAT 


Police Training 


4 Legend - 


moow YP 


14 
98 
8 


Basic Knowledge Acquisition 


Detailed Knowledge Acquisition 
General Skills for Professional Work 


Specialized Skills for Professional Work 


Other - 


Attitudes/Consciousness Raising/Appreciate 


Abuse 
Advocacy/Reporting 


Role of Primary Physician in Emergency 


Realize Difficulty in Therapy 
Awareness of Interdisciplinary Approach/Understanding Through 


Case Studies 
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~_Learning. Obiectives*vi0gss8) Bein 

Bez eee LS = total 
0 5 0 0 6 
9 9 5 1 42 
6 21 0 0 61 
10 12 6 0 43 
5 9 2 1 24 
1 2 0 0 10 
0 1 0 0 1 
5 12 8 1 40 
36 69 21 3 eer 
3 8 2 0 21 


Degree of Child 


Table 3.14 (b) 


Learning Objectives of Courses Including Content Related to 
Child Abuse by Program Category 


Universities and Ryerson Polytechnical Institute 


Learning Objectives 


Program Category A B C D = Total 
Education 21 4 at 3 2 41 
Law 6 0 4 1 0 11 


Medicine: 


Family Medicine 4 0 m5 1 0 8 
Pediatrics 8 5 7 6 6 32 
Psychiatry 4 8 8 7 0 30 
Nursing (B.Sc.N.) 14 6 17 0 0 “Td 
Psychology 11 B 1 0 1 16 
Recreology/Recreation/ 
Physical Education 5 2 2 0 6 13 
Social Work 20 9 19 8 e 63 
Theology 10 0 10 0 0 20 
Total 104 37 82 26 22 271 
2 Legend - A = Basic Knowledge 
B = Detailed Knowledge 
C = General Skills for Professional Work 
D = Specialized Skills for Professional Work 
E = Other - Attitudes/Consciousness Raising/Appreciate Degree of Child 
Abuse 
- Advocacy/Reporting 


- Role of Primary Physician in Emergency 

- Realize Difficulty in Therapy 

- Awareness of Interdisciplinary Approach/Understanding Through 
Case Studies 
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Table! 3.15. (a) 
Evaluation Methods Used for Judging Satisfactory 
Completion of Courses Including Content Related to Child Abuse 


by Program Category 


Colleges of Applied Arts and Technology and 
Police Training Institutes 


Evaluation Meth a 


Program Category Ax be), Cc jo ce Ae pGa Total 
Ambulance & Emergency 1 2 0 0 0 0 0 3 
Care 

Developmental Services 12 14 1 9 3 13 1 55 
Worker/Child Care Worker 

Diploma Nursing (R.N.) 6 30 2 10 0 8 7 63 
Early Childhood 8 11 3 11 2 11 ‘G 53 


Education/Pre-school 
Education/Teacher Aid 


Family Studies/ 9 12 2 > 0 =) 0 ee 
Psychology/Sociology 
Law and Security 4 5 0 0 1 4 0 14 


Administration/Legal 
Assistant/Correctional 


Worker 

Nursing Assistant 0 1 0 0 0 1 0 2 
Social Service Worker/ 9 6 B) t 1 8 3 37 
Social Welfare ae ni ‘aa OO" A} pret Riis 3 
Total - CAAT 49 81 11 40 4 50 18 256 
Police Training 0 14 0 0 0 9 2 25 


wi 


@ Legend - 
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Table 3.15 (a) (cont'd) 


Graded Papers 

Graded Exams 

Graded Field Placements 
Graded Class Presentations 
Pass/Fail Assignments 
Attendance 


Class 
Other 


No Evaluation/No Official Exam on Child Abuse Material/ 
Self-Study Handouts 

Unstructured Evaluation/Take Home Case Study 

Reaction Report i.e., Student Evaluation Program 

Class Discussion of Readings 

No Evaluation Unless Student Chooses to Write Paper or Do 
Research on Child Abuse 

On-the-Job Assessment/Student Faces Child Abuse Case in 
Clinical Training 

National Exam for Certification in Family Medicine 


iis 


Table 3.15 (b) 
Evaluation Methods Used for Judging Satisfactory 
Completion of Courses Including Content Related to Child Abuse 


by Program Category 


Universities and Ryerson Polytechnical Institute 


Evaluation Methods? 


Program Category TAs Be "Get Ds. E ies eGe Total 
Education 13 12 0 4 3 ae 3 47 
Law 4, 4 U 5 0 2 0 14 


Medicine: 


Family Medicine 0 1 0 0 0 0 7 

Pediatrics 0 3 0 0 0 c 6 

Psychiatry 2 te 5 6 0 6 0 
Nursing (B.Sc.N.) 2! 10 2 5 1 (a 0 
Psychology 6 10 0 Ss 0 0 3 
Recreology/Recreation/ 2 1 1 2 0 0 5 
Physical Education 
Social Work 20 ae 5 8 5 9 & 
Theology 2 2 0 0 e 4 4 
Total 52 62 14 29 9 3¢ 32 


@ Legend - Graded Papers 
Graded Exams 
Graded Field Placements 
Graded Class Presentations 
Pass/Fail Assignments 
Class Attendance 
Other - No Evaluation/No Official Exam on Child Abuse 
Material/Self-Study Handouts 
- Unstructured Evaluation/Take Home Case Study 
- Reaction Report, i.e., Student Evaluation Program 
- Class Discussion of Readings 
- No Evaluation Unless Student Chooses to Write Paper or Do 
Research on Child Abuse 
- On-the-Job Assessment/Student Faces Child Abuse Case in 
Clinical Training ; 
- National Exam for Certification in Family Medicine 


Qomnmoowd yp 
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Table 3.17 (a) 


Reported Combinations of Program Category Courses with 
Content Related to Child Abuse and Other Programs Whose Students 
Obtain Credit for these Courses 


Program Category Program Whose Students 
Delivering Course Obtain Credit 


Colleges of Applied Arts and Technology 


. Family Studies/Psychology/Sociology - Nursing 
. Early Childhood Education/Pre-school - Developmental Services Worker 
Education Program 


- Child Care Worker Program 


. Law and Security Administration/Legal - Police Education 
Assistant/Correctional Worker Program 
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Table 3.17 °(b) 


Reported Combinations of Program Category Courses with 
Content Related to Child Abuse and Other Programs Whose Students 
Obtain Credit for These Courses 


Program Category Program Whose Students 
Delivering Course Obtain Credit 
Universities 

- Social Work - Public Administration 


- Canadian Studies 

- Sociology 

- Political Science 

- Psychology 

- Nursing 

- Outdoor Recreation 

- Physical Education/Human Kinetics 
- Education 

- Early Childhood Education 


- Psychology - Sociology 
- Child and Family Studies 
- Nursing 
- Social Work 
- Science 
- Human Kinetics and Leisure Studies 


- Math 
- Recreology/Recreation/Physical - Applied Science 
Education - Commerce 
- Education - Physical and Health Education 


- Architecture 


116 


Table 3.18 (a) 
Graduates Likely to Become 
Involved in Professional Activities Involving Responsibility 


for Handling Child Abuse Matters by Program Category 


Colleges of Applied Arts and Technology and Police Training Institutes 


Total Number of 


Would be Would not Questionnaire 
Program Category Involved be Involved Respondents 
Ambulance & Emergency Care 1 0 1 
Developmental Services Worker/ 
Child Care Worker 8 1 9 
Diploma Nursing (R.N.) 14 9 23 
Early Childhood Education/Pre-school 
Education/Teacher Aid 10 3 16 
Family Studies/Psychology/Sociology ) 2 "4 
Law and Security Administration/Legal 
Assistant/Correctional Worker 4 1 LS, 
Nursing Assistant 1 0 1 
Social Service Worker/Social 
Welfare 6 1 it 
Total - CAAT 52 17 69 
Police Training 6 0 6 


Lay 


Table 3.18 (b) 
Graduates Likely to Become 
Involved in Professional Activities Involving Responsibility 


for Handling Child Abuse Matters by Program Category 


Universities and Ryerson Polytechnical Institute 


Total Number of 


Would be Would not Questionnaire 

Program Category Involved be Involved Respondents 
Education 9 1 10 
Law 2 4 6 
Medicine: 

Family Medicine 2 1 3 

Pediatrics 3 1 4 

Psychiatry 4 0 4 
Psychology 5 6 9 
Nursing (B.Sc.N.) 5 4 9 
Recreology/Recreation 
Physical Education 2 1 3 
Social Work 13 0 43 
Theology >) 2 8 
Total 48 21 69 
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Table 3.18 (c) 


Number of Responses to Each Professional Activity Related to Child Abuse 
in Which Students Would Become Involved After Graduation by 
Program Category 


Colleges of Applied Arts and Technology and Police Training Institutes 


Program Category A 
Ambulance & 

Emergency Care 0 
Developmental 

Services Worker/ 

Child Care 

Worker 0 
Diploma Nursing (R.N.) 0 


Early Childhood Education 
Pre-school Education/ 
Teacher Aid 0 


Family Studies/ 
Psychology/Sociology 0 


Law and Security 
Administration/Legal 
Assistant/Correctional 

Worker 0 
Nursing Assistant 0 


Social Service Worker/ 
Social Welfare 


Total - CAAT 


Police Training 


Development of Law 
Prevention 
Initial Detection 


@ Legend - 


Development of Policy 


Case Management 


A 
B 
C 
D 
E 
F 
G 
H Treatment 


Professional Activities? 


B C D E F G H 
0 1 0 0 1 0 0 
5 7 0 0 4 3 3 
9 13 0 1 rg 6 10 
10 15 0 0 8 3 4 
1 4, 0 0 2 3 1 
2 2 0 0 4 1 1 
1 1 0 0 1 0 1 
5 6 0 0 3 4 4 
33 49 0 1 30 20 24 
re 2 0 0 6 2 0 


Research on Risk Factors 


Investigation and Documentation 
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Total 


22 


46 


40 


11 


10 


Table 3.18 (d) 
Number of Responses to Each Professional Activity Related to Child Abuse 
in Which Students Would Become Involved After Graduation by 


Program Category 


Universities and Ryerson Polytechnical Institute 


Professional Activities? 


i 


Program Category A B C D E F G the Total 
Education 0 3 tf 0 1 3 1 2 17 
Law . ies 0 0 0 2 1 0 0 6 
Medicine: 
Family Medicine 0 1 2 0 0 0 0 1 4 
Pediatrics 0 0 3 0 0 3 1 1 8 
Psychiatry 0 2 4 2 1 3 3 3 18 
Nursing (B.Sc.N.) 0 4 5 1 0 2 5 2 20 
Psychology 0 0 1 1 0 0 1 2 5 
Recreology/Recreation/ 
Physical Education 1 2 2 0 0 0 0 0 5 
Social Work 3 9 13 4 6 13 13 13 74 
Theology 0 5 5 0 0 7 3 13 
Total 7 24 42 8 10 29 26 28 170 
@ Legend - A = Development of Law 
B = Prevention 
C = Initial Detection 
D = Research on Risk Factors 
E = Development of Policy 
F = Investigation and Documentation 
G = Case Management 
H = Treatment 
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APPENDIX G 


REPORTED RESEARCH ON CHILD ABUSE 


Postsecondary 

Educational Program 

Institution Category Child Abuse Topic 

Ontario Police Police Training The training needs of profession- 

College als involved in child abuse 
detection and investigation 

Charles 0. Bick Police Training The law and prosecuting the 

College offender 

Carleton University Psychology Evaluation of materials for 
sexual abuse prevention pro- 
grams 

Laurentian University Education L'enfant en difficulté 
d'apprentissage, victime 
d'agression émotive a 1'école 
et au foyer 

Laurentian University Service Social Connaissance des étudiants au 
sujet des mauvais traitements 
des enfants sondage des univer- 
sités ontariennes/enfance 
maltraitée 

Laurentian University Psychology Effects on children of witnessing 


domestic violence 


Val 


McMaster University 


McMaster University 


McMaster University 


McMaster University 


University of Ottawa 


Queen's University 


University of Toronto 


Nursing (B.Sc., 


R.N.) 


Pediatrics 


Psychiatry 


Psycho logy 


Psychiatry 


Law 


Education 
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Long-term (i.e., 5 years) 
effectiveness of intervention with 
high-risk families to prevent 


abuse 


Collection of type of cases 
seen -- methods of recognition -- 


problems 


Gathering data on incidence 
and outcome of sexual abuse in 


the general population 


Exploratory group of mothers of 


sexually abused children 


A review of interchanging 
protocols in Ontario for the 
Centre for the Prevention of 
Child Abuse 


Effects of household composition, 
certainty and degree of related- 
ness, parental reproductive value, 
child's reproductive value, 
phenotypic resemblance, and other 
risk factors upon parental solitude 


and child maltreatment 


Psychoanalytic reconstructions of 


early childhood traumas in adults 
Legal aspects of child abuse 


Follow-up of abused children as 
adults, intervention, and pre- 


vention program evaluation 


Problems of implementing child 
abuse prevention legislation, 

role of school guidance personnel, 
role of faculties of education, 
school board implementation 


problem 


University of Toronto 


' University of Western 


Ontario 


Wilfrid Laurier 


University 


University of Windsor 


Nursing 


Psychology 


Social Work 


Law 
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Differentiation between discipline 


and abuse in ethnic families 


Early intervention with high- 
risk parents, assessment of 


anger and arousal 


Parent/child interactions in 


abusive and control families 


Use of family support with case 


client families 


Judicial processing of child 
abuse cases in provincial court 
family division, Windsor, and 
research in connection with child 
and law casebook for winter term, 
1986 
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